FRANKLIN DISCOVERY
ACADEMY

Let’s Learn!

“Tell me and I forget, teach me and I remember,
involve me and I learn.”

~ Ben Franklin

Charter School Proposal
2016-17 Academic Year



l. Required Information

1. Name of proposed charter school: Franklin Discovery Academy

2. Name of applicant: Franklin Schools Foundation

3. Authorized agent: Jennifer Price

4. Mailing address: 115 S 1370 E, Lindon UT 84042

5. Phone number: 801-374-3500

6. Email address: provojenn@byu.edu

7. District(s) where proposed charter school is located: Alpine and Provo School Districts

8. District contact(s) and date complete application submitted to district(s).
Submitted to Ana Davis (person) who works at Alpine School District on Dec 10, 2014.
Submitted to Shelly Shelton (person) who works at Provo School District on Dec 10, 2014.

9. Form of organization: Nonprofit Corporation

10. The governing body of a charter school is responsible for the policy decisions of the school.
Please indicate the makeup of this body below.

.I:_II;:;ber Position on Board
Jennifer Price provojenn@byu.edu Curriculum Chair
Julie Chacon juliechaconmsw@gmail.com Social Work | Co-Vice Chair
Wendy Porter wendy.woodfield@gmail.com Curriculum Co-Vice Chair / Legal
Pamela Luke pambluke@gmail.com Educator Secretary
Audrey Bridgstock stone3diamond@yahoo.com Educator Member
Teresa Haws teresalynette@gmail.com Finance Member
Russell Duncan russell.duncan@gmail.com Educator Member
Daniel L. Randall dan.randall26@gmail.com Curriculum Member
Cindy Busard cindy.busard@gmail.com Business Member
Jana Duncan jana.L.duncan@gmail.com Curriculum Non-voting / Advisory
Dr. Gerald A. Price gerald.price@icloud.com Medical Non-voting / Advisory

11. Year school will start: 2016-2017 school year
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12.

13.

14.

15.

Grades served: K-6

Number of Instructional Days: min of 180 (up to 220, depending on student’s track)

Number of Instructional Hours: between 1000 and 1300, depending on student’s track

Requested Enrollment:

Operational Year 1: Total: 400 Grade K: 100 Grades 1-3: 300 Grades 4-12: 0

Operational Year 2: Total: 500 Grade K: 75 Grades 1-6: 425 Grades 7-12: 0

Operational Year 3: Total: 750 Grade K: 100 Grades 1-6: 650 Grades 7-12: 0
Year 3 Campus 1: SubTotal: 575 Grade K: 75 Grades 1-6: 500 Grades 7-12: 0
Year 3 Campus 2: SubTotal: 175 Grade K: 25 Grades 1-6: 150 Grades 7-12: 0

Note: Year one will serve grades K-3, Year 2 and forward will serve grades K-6. Year 1 will contain
an enrollment “bubble” at 100 students per grade level. In Year 2 when all grade levels are in
operation, enrollment will be reduced to an average of 75 students per grade level. This reduction will
occur through normal attrition. The school may need to adjust individual grade level enrollment
numbers based on demand, but will not exceed overall capacity number.

Does proposed grade configuration match resident district grade configuration? Yes

16.

Target percentage of educationally disadvantaged students: 55%

17.

18. Is this proposal seeking priority
consideration under UCA 53A-1a-502.57

No

Is this proposal seeking special treatment
under UCA 53A-1a-501.9? Yes

19.

A charter school may apply to the State Board of Education for a waiver of any rule that inhibits
or hinders the school from accomplishing its mission or educational goals set out in its charter.

List any waiver requests here. None

20.

List persons whom you have designated as founding members of the school.
Children/grandchildren of a Founding Member (an individual who has had a significant role in the
development of a charter school application), children/grandchildren of an employee, and siblings
of students currently attending the charter school are eligible for preferential enrollment under
both State and Federal Charter School law. Also, identify the percentage of students eligible for
preferential enroliment under the status of founder’s child or employee child.
Jennifer Price, Julie Chacon, Audrey Bridgstock, Russell Duncan, Teresa Haws, Cindy
Busard, Daniel Randall, Wendy Porter, Pamela Luke. The board may identify other
founding members who have made significant contributions before the first day of
school.

Percent of students eligible for preferential enrollment: 5%
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Il. Assurances

The applicant charter school hereby assures and certifies to the Utah State Charter School Board and Utah
State Board of Education that: Read and Check

v

The charter school will make provision for such fiscal control, fund and program accounting
procedures as may be necessary to assure proper disbursement and accounting for all funds, and
will utilize fiscal procedures that are consistent with generally accepted standards of fiscal
management.

The charter school will not expend program funds for any education program, activity, or service
related to sectarian instruction or religious worship.

The charter school assures that resources will be available and a process established to develop a
Student Education Plan/Student Education Occupation Plan (SEP/SEOP) for each student.

The charter school will maintain an active parent/guardian involvement process including some
formal mechanism for meaningful involvement in site-based decision making.

The charter school will not charge tuition or fees, except those fees allowed by law. Governing
Boards will adopt allowable fees annually in an open board meeting.

A copy of the charter will be supplied to interested individuals or groups on request.
The charter school will be fully accredited no later than its second year of operation.
The charter school will acquire and maintain nonprofit corporate status.

The charter school will acquire and maintain all required insurances, including General Liability
Coverage for both Bodily Injury and Property Damage Liability at $2 million per occurrence;
perhaps, with an annual aggregate amount; Automobile Liability Coverage for Bodily Injury and
Property Damage at $2 million per occurrence including PIP coverage; Personal Injury / Civil Rights
Coverage for claimed Constitutional violations and claimed violations of federal and state law at $2
million per occurrence; Errors and Omission Coverage for, among other things, actions taken by
directors and board members who govern the school at $2 million per occurrence; Government
Crime Policy including employee theft, faithful performance, and coverage for employee and officer
bonds; Property Coverages - probably a standard all-risk property policy with possible
endorsements for Business Interruption, Extra Expense and Tuition Fee coverage; Workers'
Compensation Coverage at such amounts and limits as required by Utah law; and Treasurer’s Bond.

The charter school will maintain accurate student transcripts.

The charter school is nonsectarian in its programs, admission policies, and employment practices
and all other operations.
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v" The charter school Principal/Director shall attend a one-day special education training class
sponsored by the Utah State Office of Education prior to the first day of instruction and annually
thereafter.

v" The governing board will name and provide email contact information for the following individuals
prior to opening and at any time the school makes changes to these positions: Board Chair,
Executive Director, Principal, Assistant Principal, Assessment Director, Special Education Director,
Title IX Civil Rights Monitor Officer, Section 504 Coordinator, and Business Official.

v" The charter school applicant acknowledges that neither the chartering entity nor the state,
including an agency of the state, is liable for the debts or financial obligations of the charter school
or persons or entities who operate the charter school.

v' The charter school applicant certifies all information contained in this application is complete and
accurate, realizing that any misrepresentation could result in disqualification from the charter
application process or revocation after award. The charter school applicant understands that
incomplete applications will not be considered.

v' The charter school applicant acknowledges that it has read all Utah statutes regarding charter
schools and that, if approved, it is subject to and will ensure compliance with all relevant federal,
state and local laws and requirements. The charter school applicant acknowledges that, if
approved to operate a charter school, it must execute a charter contract with the Utah State
Charter School Board within twelve months of the date of approval of the charter by the Utah State
Board of Education and must begin providing educational services within the timeframe outlined in
the charter. Failure to do so may result in revocation of the charter approval and, if applicable,
termination of the contract and revocation of the charter.

The authorized agent of the applicant charter school certifies that, to the best of his/her knowledge and
belief, the data in this application are true and accurate, and that the applicant will comply with the
assurances noted above if this application is approved. Therefore, this application for charter school status
and funding is hereby submitted with the full approval and support of the governing body of the proposed
charter school.

* Signatures

WE, THE UNDERSIGNED, do hereby agree to the certifications contained in Section Il. Assurances above.

Name of Authorized Agent: Jennifer L. Price

Signature of Authorized Agent ——_F

——
e

Name of Charter School Board Chair (if (ﬁ;&nt than Authorized Agent)

Signature of Charter School Board Chair (if different than Authorized Agent)
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Executive Summary

At the heart of Franklin Discovery Academy
is a belief in the extraordinary capacity of every
child to learn. Educational vocabulary is often
filled with words like “slow,” “average,” or
“gifted.” But what if even the most “slow” or
“average” of students is capable of amazing
In 1984, educational
Bloom published a

groundbreaking study documenting that very

academic achievement?
researcher  Benjamin
reality.

Bloom demonstrated that using one-on-one
tutoring with mastery learning techniques the
“average” child outperformed even the most
advanced students taught under traditional
methods of direct instruction. Bloom argues that
these results “change popular notions about
human potential.” There are not A, B, or C
students when the best educational methods are
used — almost all students can master a subject at
the A level.

With mastery learning students stay on topic
until that topic is mastered; a student moves on
only when mastery is demonstrated through an
assessment. Compare this method to a typical
classroom approach of “today we’re studying
multiplication, tomorrow division—hope you can
keep up!” With mastery learning, instruction is
student-paced, which means a student can use
more or less time to complete a unit of
instruction.

Bloom’s research has not yet resulted in a
transformation of education because of the cost-
prohibitive nature of one-on-one tutoring and

the complexity of setting up mastery learning

At Franklin Discovery Academy, we celebrate every child's
sense of wonder and stimulate thelr power to jeam

instruction. In the 1980s, this was largely a
conundrum. But thirty years later, we have the
technology and tools to do it.

Franklin Discovery Academy will implement
a mastery learning style curriculum in a blended
learning environment along with real-world
adventures so that every child can master a world
of learning. Our real-world adventures will
support the curriculum by allowing students the
opportunity to learn from authentic experiences.
Drawing on influence from research studies of
the Finnish

consistently rank top in the world, Franklin

school system, whose students

Discovery students will be encouraged to
experience life through play, nature, field trips,
music, travel, and other activities.

The importance of play to academic and
social development has recently been the focus of
several research studies. In schools where recess
has been cut down or eliminated in order to
spend more time on academic endeavors, student
performance has actually gone down. Children,
especially young children, need to learn with
input from all of the senses. They need to be able
to move around, run, twirl, jump, and
wiggle. Our academic model and physical facility
will be designed around the needs of a student

population on the move.
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We plan to create an educational wonderland
where every child is recognized as a born explorer
with curiosity, talents, and gifts. Our students
will be the exception to research that shows
children typically experience school burnout by
the fifth grade.

We will foster a passion for discovery by
distinct  avenues  for

providing  three

learning.  First, students will participate in

Foundations  classes and gain  core-aligned
foundational knowledge through differentiated,
computer-facilitated instruction. In order to
avoid the pitfalls of isolated computer-based
learning, our students will work on Foundations
classes in a homeroom located at the main school
or satellite location.

An academic coach in each homeroom will
provide  one-on-one  instruction,  answer
questions, monitor student attendance, and track
progress towards learning goals. Foundations
classes will follow a mastery-learning model with
students setting their own pace. Homerooms will
also be an opportunity for students to tutor one
another and develop a sense of community.

Second, students will learn to make
connections among the different subject areas in
our seven learning labs: math, science and
technology, literacy, social science, music, art,
and wellness. In the labs, students might be
learning about the life cycle by taking care of a
butterfly or learning about fractions in a cooking
class. Labs will also feature open hours for
additional one-on-one tutoring or project time.

Third, our students will be encouraged to
engage with the world around them through
service, travel,

field learning, and hosting

exchange students and teachers. Students will
have expeditionary Engage! opportunities that

begin with day field trips in kindergarten,

progress to overnight excursions, and culminate
with a sixth grade super-trip. Engage! classes may
be sponsored by the school and/or
parents. Learning lab directors, teacher/mentors,
volunteers, parents, school employees, or fellow
students will teach Engage! classes.

We will also encourage parents to take
children out of school for useful educational
experiences by building two weeks of vacation
time into each of our five tracks.

Our learning program is designed to be
flexible. Rather than telling a student to do math
at precisely 10:00 a.m. each morning, our
students will proceed at their own pace and dive
deeper into the areas that interest them. They
will progress through the curriculum in ten color-
coded achievement levels by completing required
and optional points for each level. Just like
adults, children need purpose. They need to
understand the purpose for learning and not just
the mechanics of school attendance. Students
will know upfront what they need to do to
complete each level.

Along with the freedom of choosing when
and what to study comes  greater
accountability. We will help students set goals
and monitor their own progress through frequent
formative assessments. Our teacher/mentors will
meet with students and parents to develop an
individually  tailored ~ Student  Education
Map. Progress meetings will take place several
times per year with the student’s assigned
teacher/mentor, academic coach, and parents.

Our program is designed in a way that
eliminates assigned homework, which often
devolves into an argument between parent and

child.  Although the

completed entirely at school, students have the

curriculum can be
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option to accelerate learning at home or during
travel if they choose.

We will use a unique, extended-hour learning
model based on research supporting extended
learning hours as one of the most significant
variables to increasing learning outcomes.
Homerooms will be open daily from 7:30 a.m. to
5:30 p.m. for 220 days per year. Students can
come to school during any of these hours in
addition to a track chosen by their parents.

Our individualized approach with extended
learning hours will be made financially viable by
separating the role of traditional teacher into
three areas, utilizing economies of expertise
principles. Academic coaches will typically be
part-time, pre-service teachers. They will provide
direct one-on-one help to students and take on
many of the time-consuming monitoring roles a
teacher does but at a less expensive rate.
Teacher/mentors will be part-time licensed

teachers. They will work with students to create

their educational map and certify student
achievement.

Lab directors will be master’s level
professional  teachers.  They will develop,

approve, and supervise Foundations curriculum
and teach Engage! classes. They are also
responsible for creating exciting educational
spaces in the Learning Labs. To stretch resources

further, we will also use interns and volunteers to

teach Engage! classes whenever possible.

Franklin Discovery Academy is set to serve
the varied student population of central Utah
County with a location in Vineyard or west
Orem. The Founders joined together with a
common desire to create a school using the
principles and experience gained in educational
settings, business ~management roles, and
graduate-level instructional design programs. We
will place high priority on making our
curriculum replicable for future satellite campuses
that will serve rural or typically underserved
student populations.

At Franklin Discovery Academy, we plan to
celebrate and focus on the abilities of each
student. We will provide a highly customizable
education in a learner-centric environment. Our
premise is that every child has a unique set of
talents that when properly engaged lead to
intellectual, academic, and life-long success. We
aim to produce technology-savvy students who
can communicate effectively in an increasingly
global world. They will value the intellectual
courage necessary to persist and achieve. They
will learn to produce more than they
consume. They will learn to serve and lead. Our
vision is an individually tailored education for
each student focused on our values of curiosity,
character, culture,

creativity, courage, and

citizenship.

Foundations

Engage!
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Section 1: School Purpose and Goals

A. Mission, Vision, and Educational Philosophy
Vision

At Franklin Discovery Academy, children actively decide to learn in a collaborative effort among
parents, teachers, fellow students, and the learning community. Our school recognizes that each child is

an individual and encourages them to become creative and driven stewards of their environment through

our highly customizable, goal-oriented curriculum.

Mission

Franklin Discovery Academy will cultivate a life-long sense of wonder and curiosity in every student.
We will equip students to discover meaningful value and purpose in the world and reach their full
potential by helping them develop the ability to think critically, communicate effectively, and excel

academically.

Values

Odur values are curiosity, character, creativity, culture, courage, and citizenship.

B. Purpose

Driven by our mission to provide a high-quality individually tailored education that instills in our
students a life-long sense of wonder and love of learning, our school will be a leader in a broad range of
the purposes outlined in Utah Code 53A-1a-503. We will:

* Improve student learning with one-on-one tutoring. Our program of having students complete
foundational instruction in the homeroom with the help of one-on-one tutoring from academic
coaches is based on research-proven methods of improving student performance (Bloom 1984,
Begeny 2012). Anecdotally, the Associated Press recently reported on a Utah success story of the
impact one-on-one help has made at Highland High School. It was reported that after students
starting receiving weekly visits with a counselor to set goals, graduation rates for minority
students rose from 62% to 84%. (AP 2014). The fact that one-on-one attention for students
makes a significant difference in learning outcomes is intuitive; however, it has been difficult for
education providers to figure out a cost-effective method for providing it. By combining our
computer-facilitated instruction with real-life help from academic coaches, our students will get
the one-on-one help that is so crucial for learning outcomes. Our academic coaches will help
students set goals and answer questions as they encounter different parts of the curriculum. For

additional remediation, students can also get help from the learning lab directors.

* Improve student learning by using mastery learning. Our foundational curriculum will be
delivered using technology-facilitated, mastery-learning techniques, which is also a research-

proven method for improving student learning outcomes (Gutskey, 1986).
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* Improve student learning by using new forms of accountability. A key component of mastery
learning is the frequent use of assessments. Our Foundations classes will have formative
assessments throughout the curriculum and will be used to help guide the student through the
mastery of each topic. Quick, formative assessments will be taken each time a student begins

work on Foundations material.

* Improve student learning for the full spectrum of learners. Our model will help those learners
identified as “gifted” or those identified as “students with disabilities” and everyone in between by
allowing students to work at their own pace and providing remediation or enrichment activities as

appropriate.

* Improve student learning with extended hours. Our homerooms will be open from 7:30am to
5:30pm each day for 220 days per year. That is 2,200 hours of available learning time each year,
allowing students to greatly expand and tailor their educational opportunities. Students will pick

one of five tracks, of which three are extended hour models.

* Employ innovative teaching methods. Several members of our Founding Board have or are
pursuing graduate degrees in instructional technology and psychology. We have been exposed to
the cutting edge of teaching method research and have made our own contributions to the
knowledge base. One first priority upon receiving a charter will be to develop our own

curriculum for the Foundations classes using the latest in innovative practices.

*  Educator participation. Our lab directors will be licensed teachers and graduate level
instructional designers. They will each have stewardship to review, choose, vet, create, and
evaluate the Foundations classes. Initially, we may need to procure some of the instructional
content as we work to develop our own. The lab directors will ensure that any third-party
content is appropriate. They will also be expected to use their instructional design training to
replace purchased content with content they develop. Additionally, these lab directors will

oversee the Engage! classes taught in their content area.

* Increased choice in learning opportunities. Franklin Discovery Academy is about students
making active choices to be educated. Our students will work with their academic coaches,
teacher mentors, and parents to make choices about the Engage! classes they will take. They will
also get to significantly increase their learning opportunities with ongoing activities and projects
in the labs such as participating in the school choir or building a science fair exhibit. Built into

the program will be time for student travel and field learning.

C. Educational Foundation and Philosophy

Franklin Discovery Academy is founded on the philosophy that students learn best when they are able
to proceed at their own pace and receive one-on-one help. To help fulfill our mission, the following

curriculum and teaching method philosophies will guide us:
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Foster each student’s sense of wonder. The school will emphasize hands-on, real-world
experiences to increase motivation, relevance, and achievement for our students as well as foster
their natural curiosity of the world around them.

Integrate the Utah Core standards into our blended curriculum to ensure academic excellence.
Frequent formative assessments, as well as state-mandated testing, will be used to monitor student
achievement in Foundations classes.

Provide one-on-one tutoring. Time with the academic coaches and teacher/mentors will
supplement educational instruction received in computer-based Foundations classes.

Use a mastery-learning approach for foundational subjects. Students will proceed at their own
pace and start on new concepts after demonstrating mastery of previous ones in our highly
customizable, learner-centric Foundations classes.

Promote our values of curiosity, character, creativity, culture, courage, and citizenship by
providing a wide variety of learning opportunities.

Develop a goal-oriented and accountability culture. Students will learn to make and keep goals.

Provide opportunities for a variety of Engage! classes. Students will attend in-person, integrated
subject classes to enhance core learning and promote motivation. Students will engage with the
world through educational travel and service. These activities will help instill students with a sense
of belonging in order to develop active, productive citizens who recognize their roles and
responsibilities to themselves, their neighbors, and the world.

Provide a well-rounded curriculum. This includes opportunities in STEM, literacy, the arts,
humanities, and wellness, while emphasizing interrelationships and teaching how to learn and
how to think, not what to think.

Make learning motivating and fun by using play. Our Wellness Learning Lab will have many
opportunities for student educational play. We will also have a STEM recreation area modeled
after a children’s discovery center.

Use technology to facilitate (not dominate) learning and assessment.

Use testing to facilitate (not dominate) learning. Students will naturally be ready for tests (both
internal and state mandated tests) as an outcome of the program, not because of testing
dominating the curriculum.

Develop partnerships within the community. We will use the local community and
environment to teach concepts across all areas of the curriculum and seek volunteers for our
classes and readings labs. We will also vigorously seek sponsorships and grants to increase the
number of Engage! trips for students.

Replicate our learning model. We will develop our curriculum in a way that can be replicated
through satellite campuses, paying particular attention to identifying underserved or rural areas
that may not have the resources to offer such a diverse program.

The following purposes merit additional consideration under Utah Code 53A-1a-501.9:

Helping students at-risk of academic failure. Our learning model uses several research-proven
techniques for closing the achievement gap for at-risk students, specifically extended learning
hours and one-on-one tutoring.
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* An international focus: Our Engage! program will have opportunities for older students to travel
and experience field learning. Our younger learners will participate in virtual National
Geographic Young Explorers expeditions. We will host student/teacher exchanges when possible.

D. Culture

As we look out five to ten years, we plan for our school to have developed a culture that celebrates
learning while being part of a community. Our students will feel safe in our dynamic, exciting
environment. They will enjoy working at their own pace on the Foundations classes as well as the
camaraderie from participation in the Engage! program. Our culture will respect each student and their
learning interests, and students will be motivated to set and reach their goals. We plan to be celebrating
the individual successes of the students and the success of the school as a whole as demonstrated on
statewide assessments.

For our employees, we will work to develop a high expectation/high accountability culture. The
hard reality exists that running a school is a business. If we are wise stewards of our financial resources,
we will be better able to educate our students. This is why we have placed a strong priority on developing
a school with sound financial practices and recruiting several people with business experience and MBAs
to be on our board. With our year-round model, full-time employees will work hard but be compensated

with a competitive living wage and benefits.

E. Target Population

Franklin Discovery Academy’s main campus will be a K-6 school located near 800 North and 1200
West in Orem or a few blocks west in Vineyward. We propose an initial enrollment of 400 students at
our main campus with a request to grow to 700 students with an additional satellite campus by the end of
operational year 3. With our main campus location, we are likely to attract a diverse cross-section of
Orem, Vineyard, Lindon, and Provo students. This diversity is our goal! A monolithic population would
do little to serve our goal of opening the eyes of our students to the wonders and variety of the world.

Within a five-mile radius of the school, we find neighborhoods of educationally disadvantaged
students, English language learners, children from high socioeconomic backgrounds, and everything in
between. Because our educational model puts the student at the center by allowing them to master
material at their own pace and receive individual tutoring that recognizes their unique gifts, talents, and
struggles, we believe our program will suit the needs of any student and family looking for an
individually-tailored education with significant one-on-one attention.

Our location offers two great benefits. First, we will be located close to an I-15 on-ramp for both
easy commuting for parents and to help facilitate our Engage! programs. This easy freeway access will
allow us to increase our field-trip options by reducing travel time. Second, we have located here to
specifically attract children who will be moving into the new @Geneva community development
project. This massive residential project will take the population of Vineyard from 200 to 26,000. The
first phases of the project, 424 already-sold townhomes, have just recently been finished.
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After implementing our model at the main campus during the 2016-17 school year with grades K-3
and adding grades 4-6 in year two, our next priority is to open a satellite campus in the Franklin
neighborhood of Provo, a location that would benefit tremendously with additional educational
choices. This satellite is part of our model to expand with “neighborhood homerooms,” locations close to
residential areas where students can attend homerooms and then be shuttled to the main campus for
Learning Labs. We propose Franklin for our first neighborhood homeroom because the an area has an
80% educationally disadvantaged population, and as such, we feel could benefit from additional
educational choice. Students will be able to participate in all of the Engage! trips offered at the main
campus. Having neighborhood homerooms will allow us to offer a larger variety of Engage! classes to
traditionally underserved populations. We are also looking at them as a way to develop smaller learning
communities that are close to home for the local population without sacrificing the ability to enjoy the

resources of a larger campus.

F. Mission Specific Goals

Our mission is to “cultivate a life-long sense of wonder and curiosity in every student. We will equip
students to discover meaningful value and purpose in the world and reach their full potential by helping
them develop the ability to think critically, communicate effectively, and excel academically.” The Board
is keenly aware that, as stated in Utah Board of Education Rule R277-700-5, “Student mastery of the
Core Standards is the responsibility” of the Governing Board. We have developed five goals that will
serve as basic performance measures for the Board. Table 1.1 below indicates our goal, as well as a
minimum that, if not reached, would trigger certain provisions in our bylaws that require a certain
amount of board turnover and elections. We feel that on these goals, if we can’t at least hit the
minimums, something must be wrong with the Board’s execution of the mission and a new set of eyes
should be brought on to help correct the problem. Section 5 includes many more goals that we also feel

are vital, but those below are the minimum for the Board to reach in order to prevent election triggers.

Table 1.1: Board mission-specific goals
Measure Metric Minimum | Board Goal

Reading at grade level At or above grade level score on DIBELS Next | >70% 100%
in the third grade

Year-to-year re-enrollment rate | Percentage of students re-enrolled from one >75% >90%
year to the next

Rank on Utah State Percentile rank on the SAGE testing in all 35" 66" percentile
Assessment, SAGE (or three areas. percentile

successor)

Student engagement Percent of students completing at least 6 >60% >90%

Engage! classes per year

Fiscally Sound Percent of retained earnings each year. 0% 8%
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The first goal on mission specific goal’s list involves reading. Teaching students to read at or above
grade level is a top priority at Franklin Discovery since it provides the foundation for success in all other
subjects. We also recognize it is a top state educational priority with a goal that all third grade students
perform at or above grade level on reading as indicated on the DIBELS test by the year 2020. We have
made this our goal as well.

We also feel the student re-enrollment rate is a significant indicator of stakeholder satisfaction. The
re-enrollment rate for traditional public schools in the Alpine School District is 91%. If we deviate
significantly from this number, we will know that parents are not satisfied. The SAGE score is an
indicator of how well we are helping students grow academically compared to others across the state. We
have set a goal to perform in the top third of the state on SAGE testing. We also want to measure how
students are participating in the Engage! program as an indicator of their engagement. Finally, it is critical
that we run as a financially sound organization. We will include other financial goals in later sections, but
the Board’s mission-specific goal will be that we end the year with a budget surplus of 8% of revenue each

year.

G. Governing Board

The Governing Board will meet monthly in addition to a yearly, two-day long board
conference. Our March meeting will also serve as our annual meeting for the purposes of board
elections. Our meetings in February and August will be accountability meetings. At these meetings, we
will review data that shows how well we are meeting board goals. Prior to this meeting and the
accountability meetings, the following sources of data will be collected for review: Parent surveys,
interviews with students of personal learning experiences, student progress on the achievement levels,
observations from academic coaches and teacher/mentors, student attendance and re-enrollment data,
student test scores on state tests, and financial records

Through these data sources, the Governing Board will evaluate whether we are meeting the vision,

mission, and educational philosophy set forth in this charter agreement. The discussions will revolve

around the following criteria and observable measures:

Desired Result Observable Measures of Evidence of Priority
Results
Student life-long sense of wonder and *  Asking questions Providing ample opportunities for
curiosity *  Taking advantage of teaching a variety of subjects.
opportunities to pursue a Providing adequate resources to
particular subject or foster student curiosity.
interest Providing opportunities and resources

for children to learn through play.

*  Student engagement and Providing extended learning hours.

enjoyment of courses

Help students discover meaningful *  Applying what they learn in | Providing opportunities for students to
value and purpose in the world other contexts use individual talents to contribute to
*  Seeking opportunities to the community.
help other students Providing students the opportunity to
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Percent of student
participating in service
learning

tutor younger students and participate
in leading Engage! classes.)
Providing a well-rounded curriculum.
Providing value education.

Provide opportunities for students to
travel, domestically and
internationally.

Help each student develop the ability
to think critically, communicate
effectively, and excel academically.

Utah Core standards
incorporated into courses
Student mastery of core
courses and test scores
Samples of student work

Investment in developing high-quality
instructional materials and curriculum.
Using technology to facilitate, not
dominate, course instruction.

Individualized instruction

Number of students who
have mastered
individualized courses.
Individualized schedules
and course selections.

Individualized learning takes
precedent over cost.

Low teacher-student ratio.

Choice of five different tracks to best
meet learning style needs.
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Section 2: Market Analysis

A. Market Context

Our target location is within the Alpine School District. The district encompasses all of Utah
County north of Provo and is the largest school district in Utah with some 72,194 students enrolled in
2013-14. Alpine has also been the fastest growing district in the state—adding 21,137 students between
2000 and 2011-and expects to continue growing. The district operates 53 elementary schools with
current elementary enrollment at 40,916 and projected enrollment increasing to 42,945 by 2016.

Franklin Discovery Academy will serve a broad cross-section of central Utah county
students. Although the area has several outstanding elementary schools, both charter and traditional,
evidence shows that there is a need and demand for additional options in public education. Each of the
nearby charter elementary schools have waiting lists and the overall percentage of students attending
charter versus traditional public schools is rising. Further, the new @Geneva community is projected to
increase the population of Vineyard by 26,000 residents.

Only three charter elementary schools are located within a five-mile driving distance from our
location: Noah Webster Academy (3.7 miles), Timpanogos Academy (3.8 miles away), and John
Hancock Academy (3.8 miles away) and none are within the typical two miles radius from which most
students would come. Each of these schools has waiting lists in the grades we will serve. These waiting
lists are a strong indicator that parents are looking for an alternative to local traditional public schools.

There are seven traditional public elementary schools located within a two-mile drive of our location,
five of which are Title 1 schools. A fast growing population of educationally disadvantaged students has
created challenges for these schools. Most report problems in achievement: All but two scored below the

state average on CRT testing. Each of these schools has high enrollments of 450 to 750 students.

1. Local Schools

A total of 26 traditional, charter, and private schools are located within a 5 miles radius of our
location. As seen in Figure 2.1 below, this radius extends out to include areas of American Fork,

Pleasant Grove, Lindon, Orem, and Provo.
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These schools serve a broad and varied population with students at both ends of the
socioeconomic spectrum. Among this group are high-performing traditional public schools such as
Foothill Elementary and struggling schools such as Vineyard Elementary. For instance, in 2013 state
CRT testing only 60% of Vineyard students scored grade-level proficient in science and 77% scored
grade-level proficient in math (https://psdreports.schools.utah.gov/Gateway/), whereas Foothill
School in Orem scored 92% in math and 91% in science. These schools also are representative of
the differences in the types of students coming from within our 5-mile radius. Foothill elementary

reported 22% of students as coming from low income families, whereas Vineyard reported 54% low-

income students. Table 2.1 provides a list of these 26 schools and basic demographic information.

Table 2.1
Driving Low
School Distance City Title | = Enrollment | Minority = ELL Income SWD

Charters:

Pleasant
John Hancock Academy | 4.5 miles Grove No 184 14 24 14
Noah Webster Academy | 3.4 miles Orem No 598 27 9 27 11
Timpanogos Academy 2.9 miles Lindon No 447 15 4 11
Public:
Aspen 1.8 miles Orem No 401 14 9 42 16
Bonneville 1 mile Orem Yes 740 24 15 51 12
Canyon Crest
Elementary 4.8 miles Provo No 532 9 23 12
Cascade 3.3 miles Orem No 620 17 8 30 10

Pleasant
Central 4.8 miles Grove Yes 547 15 9 54 10
Cherry Hill 5 miles Orem Yes 603 41 22 59 13
Foothill Elementary 8 miles Orem No 637 9 4 22 17
Geneva 1.2 miles Orem Yes 501 46 38 81 13

American
Greenwood 6.8 miles Fork Yes 578 27 20 61 17
Hillcrest 4.4 miles Orem Yes 405 26 11 56 25
Lindon 3.2 miles Lindon No 646 14 7 26 13
Northridge 3.0 miles Orem No 701 11 4 27 9
Orchard 2.7 miles Orem No 682 17 7 35 13
Orem 2.5 miles Orem No 674 19 9 45 13
Rocky Mountain 3.1 miles Lindon No 550 14 5 22 16
Scera Park 1.6 miles Orem No 467 22 13 46 12
Sharon 2.3 miles Orem Yes 429 59 45 77 16
Suncrest 1.4 miles Orem Yes 458 47 42 73 13
Vineyard 2 miles Vineyard | Yes 721 28 18 54 10
Westmore 4.5 miles Orem Yes 421 39 26 69 19
Windsor 2 miles Orem Yes 522 42 30 68 13
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Private

Not
Kids Village 2.4 miles Orem No 30 | available
Motessori Learning
Center 1.8 miles Lindon No 75

Because most of our school population is likely to come from a 2-mile distance around our
school, we project our population will most resemble the populations at Aspen, Bonneville, Geneva,
Suncrest, Scera Park, Vineyard, and Windsor elementaries. Although the 5-mile radius touches on
the southern border of American Fork and Pleasant Grove, we find it unlikely any significant
proportion our population will come from that far out.

Of these seven schools, five are Title 1 schools. Although these schools serve students at both
ends of the socioeconomic spectrum, the growth of educationally disadvantaged students has
outpaced that of students at the high end of the spectrum (see Alpine School District’s
superintendent’s report).

Table 2.2 lists test scores for our seven local schools. Five of the schools have scores that are

below state averages and indicate areas where additional choices in education may be helpful and

needed. Schools with a score below the state average of 434 are highlighted.

Table 2.2

Statewide

School Below

Performance | Growth Language

Score Point Arts Science
Aspen 483 88 83 83 81
Bonneville 425 63 80 81 75
Geneva 391 72 | Not reported | Not reported 67
Scera Park 450 85 84 83 80
Suncrest 400 68 75 66 64
Vineyard 384 50 87 77 60
Windsor 438 51 88 76 69

2. Local Demographics

Because of our location near the southeastern end of the Alpine School District, our students will
generally come from either the Alpine or Provo school districts and from the cities of Provo,
Vineyard, Orem, and Lindon. Based on US census data, we expect a school-age population from
which we can draw to be 38,679 students. A brief demographic summary of these 38,679 students is
found in the table below.
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Attends

Total Pop age Traditional Attends Racial Low Spec.
5-14 years Public Charter Minority | Income Ed
Provo 22,441 90% 7.7% 66% 34% 50% 7%
Vineyard 24 89% 92% 8% 33%
Orem 13,978 89% 8.6% 87% 11% 42% 10.1%
Lindon 2,236 89% 92% 8% 23%

We expect most of our population to come from the 2-mile radius around our 800 N 1200 W
Orem location. In particular, we will focus recruiting on the high-growth areas around Vineyard and
the new @Geneva developments on the west side of I-15.

If we average out the enrollment demographics of our seven local competing schools (Aspen,
Bonneville, Windsor, Sharon, Geneva, Vineyard, and Suncrest), we can expect a student body that is
approximately: 32% minority, 24% English Language learners, 59% low income, and 13% students
with disabilities.

Table 2.4 shows various demographic information and test scores for students at these seven

schools. Note that the average UCAB Student Performance Score is below the state average of 434.

Table 2.4
Low UCAB Below
School Minority ELL Income SWD Score Grade Language | Math  Science
Aspen 14 9 42 16 483 88 83 83 81
Bonneville 24 15 51 12 425 63 80 81 75
Geneva 46 38 81 13 391 72 67
Scera Park 22 13 46 12 450 85 84 83 80
Suncrest 47 42 73 13 400 68 75 66 64
Vineyard Elementary 28 18 54 10 384 50 87 77 60
Windsor 42 30 68 13 438 51 88 76 69
| Average | 32| 24| 59| 13| 424 e8| 83| 78] 71|

B. Market Growth and Trends

Both Alpine and Provo School districts show an increase in students choosing to attend charter
schools. According to superintendent reports, charter school enrollment is growing at a faster rate than
traditional school enrollments. Charters were up 9% in enrollment last year, compared to an overall

student growth rate of 2.3% in Provo and a 4.2% in Alpine.

Franklin Discovery Academy — Let’s Learn! * 14



Of the local charters within a five-mile drive of our location, Timpanogos Academy reports having
waiting lists of 5-10 students per grade, even after opening up a new class in each grade level for
2014. Noah Webster is currently over-enrolled, based on their charter posted on their website and state
enrollment data, by about 15-20 students. John Hancock has full-enrollment and waiting lists in the
grade levels we will be serving.

Charters account for about 8% of the enrollment in area schools. Although the superintendent
reports project flat enrollment of about 2% growth per year, given the size of the area’s population, a 2%
population increase in the four target cities (Orem, Vineyard, Lindon, and Provo) amounts to
approximately 640 new elementary school-aged children each year—enough to fill the average-sized
elementary school. Further, according to Alpine School District’s 2013 projections report prepared by
James Hansen, these numbers do not take into account the new @Geneva development. This
development, which just opened in the fall, is slated to increase Vineyard’s population from 235 to over
26,000. Although many neighborhoods within the Provo and Orem area are not growing, particularly
along the east benches, our southwest Orem location is situated to address the needs of the fast growing
area on the west side of I-15.

We spoke with @Geneva developer Rich Bennion to get an idea of completion and growth
expectations for Vineyard. Three major residential projects are currently underway, with the first
apartment project opening early this past fall with 304 units. The other two projects will add 750
townhomes and singles family homes by June of 2015. An additional 800 units are slated to begin
construction in the next 18 months. Based on average occupancy rates of 3.6 people per household for
the Orem area, as reported by the US Census Bureau, we can estimate that these 1,800 plus residential
units will house approximately 6,480 people, of whom about 15%, or 972 will be children aged 5-14.
These numbers represent the near term development plans of one Vineyard developer. Other developers
and long-term development has experts predicting Vineyard growth to 26,000 over the next ten years.
For a news article detailing Vineyard plans, see:
http://www.heraldextra.com/news/local/central/vineyard/article_ce0503e3-c8b2-5864-932a-
4ea5b2b79866.html

We spoke with Michelle Draper of Alpine School District to find out the district’s plans regarding the

@Geneva development. Although the district is aware of the development, as a matter of policy they are
not yet able to make any plans for enrollment increases. They cannot expend any resources to acquire
land or build buildings until the students are there and other schools are over capacity. Michelle
indicated that they will bring in portables or realign boundaries if necessary. At present, students moving
in to @Geneva are assigned to Vineyard Elementary, a Title 1 school that already has an enrollment of
721 students.

C. Competitive Advantage

Our school is about choice. We will provide both students and their families a new and flexible
choice in learning in a safe and pleasant environment. Our flexible school format is in striking contrast to

the traditional 180 day, 990 hour school format. Parents can follow a traditional school year track if they
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like, but we will also offer other track options and build in two weeks of vacation time so that just about
any schedule can be accommodated.

Our one-on-one tutoring, emphasis on mastery-learning, and extended learning hours will help our
educationally disadvantaged students compete on par with their peers. Extended learning hours has been
shown to be an equalizer in education among socioeconomic groups (see our Section 4 for research
documentation). We believe offering flexibility, one-on-one attention, and extended learning hours gives
us a strong advantage over competing educational choices. We will conduct outreach efforts to educate
potential families about the school and its opportunities in a broad and inclusive manner (more details
about outreach plans can be found in Section 3.C).

Any student choosing to come to Franklin Discovery Academy will be provided with the educational
opportunities needed to succeed. Students will make active choices of what and when to learn with
guidance from the academic coaches and teacher/mentors. Our program is different from traditional
public schools in the following areas:

* Curriculum — We offer computer-based mastery learning delivered at each student’s
individual pace. It is structured, yet flexible. Students will have a clear understanding of
what they need to do to complete the different subject levels with as much time and guidance

as they need to master each subject.

* Extended learning hours — Students have the opportunity for greatly increased instructional

time with our open hours of 7:30am to 5:30pm.

* Darental involvement — Parents will be highly encouraged to actively participate in their
children’s education. Students with parents who are unable or unwilling to participate will
not be penalized and instead be provided with the individual guidance from academic

coaches needed to mitigate the disadvantages created by low parental involvement.

*  Adult/student ratio — Our academic coach design enables us to provide a low 1:7 adult-to-

student ratio.

*  Accessibility — Our flexible curriculum is inherently more accessible than traditional
curriculum because students will be presented with content at their own speed and level,

rather than the pace of the class.
* Physical facility — Our facility will match our commitment to play and experiential learning.

* Field learning — Our exciting Engage! program will keep learning fun.
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Section 3 - Student Population

A. Target Population

Because our educational approach is individualized and student-centered, we anticipate a diverse
initial population of about 400 students. With our main campus location we are likely to attract a wide
cross-section of Orem, Vineyard, Lindon, and Provo students.

Our objective is to capitalize on students’ unique backgrounds and abilities in order to enhance the
learning of self and others. In addition to the ethnic majority in the area, there is also a large population
of students who are English language learners and learning English as a second language in the same area
as the school. We hope many of these students will elect Franklin Discovery Academy as their place of
learning. Our school also welcomes students with mild-to-severe individual, special needs, though
depending on severity, off-site and at-home programs will be coordinated.

Our mission statement declares that students will extract a life-long sense of curiosity and wonder
from Franklin Discovery Academy. We plan to achieve this through our teaching method of Engage!
classes. In these classes, all students, regardless of academic achievement, ability, or language deficiencies,
will interact with hands-on, real-world applications pertaining to learning concepts. Through lively
applications, students will begin to understand their own desire for exploration as they realize their own
strengths and interests. Via the hands-on and real-world involvements in Engage! classes, students become
equipped to discover meaningful value and purpose in the world and reach their full potential as they
develop the ability to think critically, communicate effectively, and excel academically.

One of Franklin Discovery Academy’s most unique assets is our blended learning teaching method
that directly works to facilitate students at all learning levels. The state core curriculum will be taught and
individually tailored with the help of computer software. This model will suit those who excel

academically as well as those needing more individualized adaptations.

B. Educationally Disadvantaged Populations

We estimate 45-60% of our student population will come from educationally disadvantaged
environments. Taking into consideration overlaps in the different categories, the following table indicates

our estimates of the types of educationally disadvantaged populations we will serve.

Table 3.1
Low-income 59%
English learners 24%
Students with disabilities 13%
Transient students 5%
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Based on Provo School District statistical reports and the superintendent’s statement, we expect that
the number of low-income and English learners will grow each year. Although educationally
disadvantaged students typically cost more to educate than those that are not disadvantaged, our model is
designed to accommodate the needs of educationally disadvantaged students without adding significant
financial burden to the school. In other words, our program is already designed to provide an
individually tailored education regardless of the specific situation or IEP. Our curriculum is designed in a
way to provide remediation as needed without extra expense. We recognize in some situations a
particular student’s situation may require resources outside of those we have identified (such as an aide for
a student with a severe physical disability), but we feel confident we can provide those in an effective and
efficient way. Upon enrollment, every student will be assigned a teacher/mentor and academic
coach. The teacher/mentor will be responsible for identifying any possible educational disadvantages
facing the student and working with the student to develop an appropriate list of academic goals.

Franklin Discovery Academy will provide a continuum of services in order to accommodate our
population. It is our goal to meet students’ needs with the Least Restrictive Environments and the Least
Restrictive Behavior Interventions. Franklin Discovery will employ a highly qualified and licensed special
education director to oversee and implement additional services to certify all IEPs are being properly
satisfied. As needed, Franklin Discovery Academy will employ contractors to provide supplementary
services for special education students. All individuals working with special education students will be
trained in confidentiality and child find procedures. When beneficial, Franklin Discovery Academy will
implement off-site placements and home-school study with supportive service, on-site placements, in-class
indirect support, and pull-out direct support on both a short-term and long-term basis.

Franklin Discovery Academy will identify all students who are in need of additional support services
that permit a more successful academic experience. Franklin Discovery Academy is mindful of students of
all learning levels regardless of their experiences (expulsions, suspensions, etc.) at prior schools. We
understand that some students need very limited services while others will need a more intense support
system to achieve academic success. Because Franklin Discovery Academy will not initially extend to
upper grades, at this time we do not have a way to support students who are attempting to complete the
last few years of high school. However, as our school grows and expands, we will welcomingly support
students who did not graduate with their class to earn a diploma in achieving their academic goals as
permitted by state and federal law. We plan to identify students’ needs through a variety of methods.

Our enrollment application will include questions about students’ past education experience
including admission in a special education program or related services. Additionally, parents will be asked
during the enrollment process if their student has received any special education services in their prior
schools or education experiences. If Franklin Discovery Academy finds that a child has received special
education services prior to entering our school, Franklin Discovery Academy will make a timely phone
call to the prior schools to gain access to special education records. We will follow all rules expressed for
both the in-state and out-of-state student transfer checklist from USOE.

As a means of identifying students who are suspected of having a disability but who have yet to

receive special education services, Franklin Discovery Academy will annually train all staff on being
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watchful for behaviors indicative of a students’ possible special needs and provide staff with a handbook
(that will also be provided to all students/parents) to allow staff to identify and initiate the referral process
and remind staff of services and resources for qualifying students.

Franklin Discovery Academy understands that parental consent is required prior to the completion of
an evaluation that will occur after the proper referral channels have been completed. The parent will also
receive written prior notice of the evaluation. Franklin Discovery Academy will complete the necessary
evaluations within 45 days of receiving parental consent. During the evaluation process, Franklin
Discovery Academy will review existing data, review additional assessments (by using a variety of
assessment tools, using multiple procedures, using properly functioning instruments, using tools that are
not racially or culturally discriminating, administering assessments in students’ native language or method
of communicating, following each assessment’s publisher’s administration standard, administering
assessments by properly trained personnel, using assessments according to that which the assessment
purports to measure, using assessments in relation to all aspect of students’ disabilities, and using
comprehensive assessments to thoroughly determine students’ disability), and maintain evaluation
requirements. Reevaluation procedures (as outlined in IDEA Policies and Procedures) will also be strictly
executed.

The special education director will also be responsible for the possible hiring of contractors or
additional staff to make certain that evaluations are conducted and completed in a timely manner and will
be responsible for certifying all evaluators are sufficiently trained in the assessments they are

administrating.

C. Recruiting and Outreach

We will market the school in an inclusive manner so that a broad cross-section of families will have
access to information regarding Franklin Discovery Academy. Our objective is to have a diverse student
population representative of the children living within a two-mile area of our school. This includes an
expected socioeconomic profile of 59% economically disadvantaged students, 32% culturally and
ethnically diverse students, and 24% English language learners.

Our outreach efforts will include: A well-designed school website, social media presence, printed
materials, open houses, press releases, and other promotional materials designed to inform the parents of
potential students. We also plan to produce and distribute a compelling video of the Franklin Discovery
model. We intend to proactively educate parents of economically disadvantaged students about Franklin
Discovery Academy by having a presence at local community events and by utilizing outreach volunteers
to visit with parents of targeted student populations. For instance, we plan to have a booth at the Festival
Latinoamericano in Provo in August 2016. This annual festival is currently in its 11th year. We
understand that in order to attract a culturally diverse student body, we need to speak directly and
appropriately to our target groups, including speaking to parents in their native languages and translating
our printed marketing materials.

Our planning year employee will be asked to utilize as much “free” marketing as possible by doing
press interviews, writing press releases, and engaging with potential parents via social media and

blogs. We have conducted some focus groups at this point, but we plan to conduct a marketing specific
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focus group upon charter approval in order to learn more about how and where we should concentrate
marketing efforts.

With our initial focus group efforts, we met with 8 parents of school-aged children living in our target
area and described our model. Parents most often cited the individual attention, individual pace, flexible
and extended hours, and no homework policy as the most attractive components of the model. We will
focus our marketing efforts at describing these aspects of the school.

Interviewed parents responded enthusiastically to our model. In many cases our policies resonated
with them as they shared a homework “horror story” or a disappointing experience with attendance or
discipline policies at traditional schools. For instance, one parent reported having their first grader
suspended for not turning in homework. Another talked about the devastating effects of the school’s
green, red, yellow discipline tracking system. Their child just couldn’t sit still through a rigid
schedule. This parent thought our flexible format would solve those issues. We will conduct additional
focus groups to learn the outreach methods most likely to reach our target audience.

Our most elaborate marketing idea is a tentative plan to open the Franklin Discovery Center in 2015
or early 2016. The Franklin Discovery Center would be an indoor play place with a children’s discovery
museum atmosphere. This discovery center may serve as the basis of our STEM recreation area. As
guests visit Franklin Discovery Center, they will simultaneously be informed of Franklin Discovery
Academy. Both will be advertised through newspapers such as KSL. Franklin Discovery Center may be
advertised through KSL Deals and/or Groupon. More information about the Franklin Discovery Center

idea is in Section 8.C.

D. Admissions and Lottery

As a public charter school, Franklin Discovery Academy will follow all Utah and federal laws,
regulations, and statutes, including McKinney Vento regulations, with regard to admission. Franklin
Discovery will not discriminate against students’ race, religion, ethnicity, creed, color, gender, national
origin, homelessness, or physical ability. Franklin Discovery will follow all applicable laws regarding
enrollment, transfer, and lottery, as stated in current law 53A-1a- 506 and will make any necessary
changes as a result of future laws. The school will follow public notification procedures and list all lottery
and enrollment procedures on its website.

Franklin Discovery Academy will not make any enrollment decision on any basis prohibited by state
or federal law, including federal civil rights laws and the Individuals with Disabilities Education Act.
Specifically, Franklin Discovery will not request any data of applicants other than their name, grade level,
priority status, and parent contact information prior to the lottery. Franklin Discovery is committed to
conducting a lottery in accordance with charter school law and policies and will make alterations to the
following policy at the request of the State Charter School Board.

Notice of the opportunity to submit an application for our initial 2016-17 school year and
enrollment procedures will be published on the school’s website beginning no later than December 1,
2015. The school’s website will provide the following enrollment information: (i) a description of the
procedures for applying for admission to the school; (ii) the lottery and school calendar; and (iii) a

description of how a student may transfer from the school to another charter school or district school.
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Our open enrollment period allows a currently enrolled student to continue through subsequent
grades without reapplying. Returning students must submit an intent to re-enroll form by February 1 of
each year. Siblings of current Franklin Discovery Academy students are exempt from the lottery,
provided parents provide the school with notice of intent to enroll by February 1. A new applicant would
be subject to an enrollment lottery if the number of applicants exceeds the number of available spaces.

An open enrollment period will begin on January 1 and continue until February 1, 2016 (subsequent
years will follow a similar calendar adjusted by year). Applications will be submitted electronically.

The following students will receive priority admission status in the following order: children and
grandchildren of the Founding Board; children and grandchildren of Founders; children and
grandchildren of the active Governing Board, siblings of children enrolled in the school, children of full-
time employees (those working more than 30 hours per week), children of part-time employees, and
students living within a 2 mile radius of the school. Such students will not, however, be given priority
notice or guaranteed admission. No more than 5% of the total student population will be enrolled as a
result of priority based on founder or employment status of the student’s parent(s).

After open enrollment closes, admission offers will be made to all students provided there is sufficient
space. If there are more applications for admission than space, a lottery will be held. All spaces not held
by returning students and their siblings will be lottered. All new, non-sibling students will participate in a
general lottery for the remaining slots, except those participating in the priority admission status lottery
under the 5% rule.

Franklin Discovery will conduct its lottery electronically and notify accepted students via e-mail or via
telephone. Each applicant will be assigned a computer-generated random number for purposes of the
lottery. The school will follow the provisions of Utah Code § 53A-1a-506.5 and R277-470-5 regarding
notifying prospective students and parents and enrolling students. Once a family is notified of an
opening, they will have five business days to accept or decline the opening in writing. If no response is
received, we will consider this a decline, and the space will be made available to the next student on the
waiting list. Students who apply after the enrollment period will be admitted depending on space or will
be added to the waiting list.

Once a student is admitted in the lottery, their siblings are automatically accepted depending on
space availability. If space is insufficient for a certain grade, siblings will be put on a priority on a waiting
list. All students not immediately accepted due to space will be placed on a waiting list and will be
admitted in numerical order based on the lottery with preferences given to siblings of attending students.
Students will be notified of lottery outcomes within two weeks of the lottery. Throughout the school year,
as space becomes available, students on the waiting list will have the opportunity to transfer. Applications

will not be carried over from year to year.
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Section 4. Program of Instruction

Career Education:
v We do not intend to offer career education. Skip to the next section.

Distance or Online Education:
v' We intend to offer distance and/or online education. Complete this section. See Section 4.F below.

Gifted Education
V" Gifted education is a purpose of the school. Complete this section. See Section 4.B.6 below.

Four-Year College and/or University Affiliation
v We do not intend to partner with a four-year college or university and offer early college options.

Skip to the next section.

Franklin Discovery Academy Mission

Franklin Discovery Academy will cultivate a life-long sense of wonder and curiosity in every student. We will
equip students to discover meaningful value and purpose in the world and reach their full potential by helping
them develop the ability to think critically, communicate effectively, and excel academically.

A. Curricular Approach

Consistent with our mission statement, Franklin Discovery Academy’s core academic approach will
be to integrate a variety of research-based learning strategies and methods in a highly individualized,
learner-centric curriculum. By individually tailoring the curriculum, we believe our students can and
should learn something new everyday. Our educational plans and philosophies are research-proven
techniques for improving student learning outcomes. Our program will provide engaging and
stimulating curriculum that allows students to learn at their own pace. We will provide the tools and
resources to help students get excited and ready to learn, no matter their challenges. We will develop
much of the curriculum ourselves, as well as use free or purchased content, in a process described in the
development section of this document.

There are four essential elements to our curricular approach:

1. Mastery Learning Combined with One-on-One Tutoring

Mastery learning is a philosophical approach to learning where students master objectives in a
logical, sequential progression. Students master the preceding objective before moving on to the next
one. Mastery learning is a term coined by University of Chicago educational researcher Benjamin
Bloom. In the 1980s, Bloom compared conventional classroom methods to his proposed ideal

methods. There were two aspects to Bloom’s ideal methods:
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* Mastery Learning: A student stays on topic until that topic is mastered, and only then
moves on. Compare this to the traditional classroom approach of “we are studying nouns
today, and verbs tomorrow, and we hope you keep up!” With mastery learning,
instruction is student-paced, which can mean more weeks to a course or more hours of
instruction in a week. Instruction is no longer time-dependent or bound.

* Tutoring: In the studies by Bloom and his graduate students, learners received individual
one-on-one tutoring. The tutor would spot-correct errors, answer questions, and clarify
misconceptions as the student worked, one-to-one.

Not surprisingly, these methods improved outcomes. Bloom found that the average student
using ideal methods (mastery learning plus tutoring) performed better than 98% of the students
taught under conventional classroom methods. In other words, a C student can become an A student
using ideal instructional methods. As Bloom states, this result can “change popular notions about
human potential.” There are not C students and A students when the best methods are used — almost
all students can master a subject at the A level.

Bloom published his findings in the 1984 paper, “The 2 Sigma Problem: The Search for Methods
of Group Instruction as Effective as One-to-One Tutoring.” By “2 Sigma,” Bloom refers to the
magnitude of improvement, which was two standard deviations. Such an improvement is
extraordinary. As noted on the following graph included as figure 4.1 and adapted from Bloom’s
paper, moving the normal curve over two standard deviations meant almost everyone in the ideal

methods group scored as high or higher than the best students in the conventional group.

Figure 4.1

*The 2 Sigma Problem: The Search for Methods of Group Instruction as Effective
as One-to-One Tutoring.” B. Bloom, Educational Researcher (1984),
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By the 2 sigma problem, Bloom refers to the fact that no society can afford to widely deploy his
ideal methods of every student working at her own pace with a fully qualified teacher by her side. In
the 1980s, this was largely a conundrum. But thirty years later, technology and adaptive
personalization software are providing solutions to Bloom’s 2 sigma problem.

In Bloom’s study, he proposed solving the funding problem by applying mastery learning
principles in a conventional classroom. In his application, teachers would present instruction,
conduct an assessment, and then have students passing the assessment work on enrichment activities
while those who did not pass were given additional instruction on the same content but in a different
way. Although students taught under this model had significant gains in outcomes over traditional
classroom methods, mastery learning adapted to a conventional classroom proved to be too
cumbersome and time consuming for widespread adoption (Anderson, 1994).

Technology has allowed us to remove some of those barriers to implementation. Several recent
research articles have shown that a technology-facilitated implementation of mastery learning can
achieve some of the same high-level learning outcomes observed by Bloom (Dutta, 2014). Our
Foundations classes will follow a mastery-learning approach in a blended learning
environment. Students will be able to watch and interact with content asynchronously at their own
pace. One-on-one tutors, in the form of academic coaches, teacher/mentors, and lab directors will be
available in instances when student interaction with the content is not sufficient to pass
assessments. Our Engage! classes will provide the enrichment our students need to synthesize and
understand what they have learned.

Mastery learning is an educational approach, not specific content. Instruction can take place
using any teaching method or style as long as a learning cycle of pre-assessment—instruction—
assessment—enrichment or remediation—mastery is followed (see Figure 4.2). Educators can apply
mastery learning using a variety of pedagogical techniques. For instance, the “enrichment” activities
Bloom described can be in the form of field trips, projects, performances, reading assignments, etc.
Some of the types of activities important to the Founders that will be included in our educational
approach include field trips, projects, music and arts, peer tutoring, peer teaching, student
presentations, student journals, physical activities and wellness, and lab experiments. These specific

educational approaches have documented research supporting their importance to student learning
outcomes (Aslan, 2014).

Figure 4.2

Enrichment |- ————

Unit 1 Unit 2

NO
Remediation
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One compelling reason for using mastery learning is due to the fact that students in today's
schools are becoming more academically diverse. There are more students identified for more
interventions in special education, more students for whom English is not their first language, more
students struggling to read, and a growing economic gap between segments of the student population.
There is a need to ensure advanced learners are appropriately challenged despite accountability
pressures to focus on only basic competencies. It seems unrealistic to think that these diverse student
groups will thrive in classrooms that disregard their learning differences. We intend to apply a
mastery learning model that recognizes instruction should be multifaceted, adapted to the context,
tied to students' interests and experiences, and differentiated according to the knowledge, skills,
dispositions, and background characteristics of students (Tomlinson, 2008).

Researchers today generally recognize the value of the core elements of mastery learning. Since
Bloom’s initial study, additional research has shown that, in general, mastery learning programs have
led to higher achievement in all students as compared to more traditional forms of teaching
(Anderson, 2000; Guskey & Gates, 1986; Kulik, 1990). Criticism of mastery learning is generally
limited to the difficult and time-consuming nature of proper implementation (Anderson, 2000;
Grittner, 1975). As a result, fewer studies are being conducted on the mastery learning process itself.
Instead, researchers are looking for cost efficient ways to implement mastery learning programs and
attain even more impressive gains by improving students’ learning processes, curriculum and
instructional materials, and providing a focus on higher level thinking skills. Work on integrating
mastery learning with other innovative strategies appears especially promising (Guskey, 1997). By
leveraging technology, our mastery learning model will allow us to quickly adapt to include
innovative content and programs that recognizes the abilities and needs of individual students.

Pre-assessments will also be essential to our model. Most mastery learning models stress the
importance of administering a quick and targeted pre-assessment to all students before beginning
instruction to determine whether they have the prerequisite knowledge and skills for success in the
upcoming learning sequence (Kulik, 1990; Guskey, 1996). Using frequent pre-assessments and other
formative assessments will help students navigate the curriculum in a straightforward and
understandable way.

For our Foundations classes, students will demonstrate mastery by passing a criterion-referenced
type of summative assessment. To pass one of the achievement levels, of which Foundations classes
are one component, students will be required to demonstrate understanding through qualitative
synthesis and performance tasks. Part of the summative assessment process will include opportunities
for students to apply skills, data, and facts in a variety of creative endeavors such as writing an essay,
conducting an experiment, or designing a poster. These practical applications and creative processes
will be further enhanced in our Engage! classes.

Recognizing students when they achieve mastery is another important element of our
model. Students will know at any given time how much of the Foundations class they have mastered
and how much they have left to complete. As they demonstrate mastery, they will earn badges, pins,
or other awards. Such frequent recognition has been shown to be an effective learning strategy

(Randall, 2013). How mastery is defined and achieved is determined by the application of each
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particular mastery learning program. One application may focus on mastery of facts, while another
may focus on mastery of a skill or concept. We will take the approach that mastery is not simply
correctly repeating facts once, but a demonstration of understanding over an extended period of time
(more details about our assessment plans are in Section 5 of this document).

Additionally, in our adaptation of mastery learning, we recognize that teaching a concept
demonstrates the highest level of mastery. Accordingly, as part of the summative assessment process,
students will “teach” concepts to their peers. They can do this by tutoring others, developing a
presentation, or writing an explanation of a concept. Figure 4.3 illustrates our applied mastery

learning model.

Figure 4.3
Learning Model
Learning is applied and not simply assessed
Foundations Engage!

Building Pre-Requisite Knowledge Application of Skill or Concept

Skills Essay

Data Poster

Input Knowledge Output

Facts Play

Vocabulary Paper
Peer Tutoring
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2. Computer-facilitated Blended Learning

Using a blended learning delivery system, we will customize student learning and increase one-
on-one interaction. Scholars have noted that blended learning — the combination of face-to-face and
computer-mediated instruction — offers a number of important student benefits (Graham, 2006;
Graham, Allen, & Ure, 2005). For example, Mattox (2011) noted that the computer-mediated
component of blended learning allows students to work at their own pace until they have fully
mastered a topic. In addition, the computer-mediated portion of blended learning allows schools to
customize learning opportunities, by tailoring curriculum to students’ “unique needs, talents, learning
styles, stages of development, and personalities” (Mattox, 2011, p. 1).

The computer-mediated portion of blended learning also allows instructors to interact with their
students one-on-one. For example, Bergmann and Sams (2012), winners of the Presidential Award
for Excellence for Math and Science Teaching, recognized that many of their students needed one-
on-one assistance as they struggled to apply course content. They decided to provide their course
content online, have students review it before coming to class, then use class time to complete
application problems. Their approach — termed the “flipped classroom” — not only allowed their
students to learn course content at their own rate, it also allowed students to receive one-on-one
assistance during class time in order to more effectively apply the content.

We plan to customize our students’ learning in a similar way at Franklin Discovery by delivering
core curriculum online. This will typically occur in the students” homeroom as part of our
Foundations classes. As students work through curriculum online, academic coaches will be present to
monitor student progress and provide one-on-one assistance when students encounter questions or
concerns. In this way, we will use a blended learning approach to customize our students’ learning
and increase one-on-one interaction with academic coaches.

As a Founding Board, we have experience teaching in a blended learning format and have
published multiple articles on best practices for blended learning implementation (see Graham,
Woodfield, & Harrison, 2013; Porter & Graham, 2014; Porter, Graham, Spring, & Welch, 2014).
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3. Extended Learning Time
The average public school student spends 180 days and 1000 hours in school (Silva, 2012). The

number of instructional hours required in school is mandated in all but three states (Wallace
Foundation, 2011). As a public charter school, Franklin Discovery Academy will adhere to the same
state laws as traditional public schools regarding instructional time requirements. We must meet
these basic minimums, however this is also one area where we can clearly differentiate ourselves from
competing schools by offering additional instructional time. Research from Curto, Dobbie, and
Kaplan all note that extended learning time (ELT) programs have a high marketing value because
they are quantifiable in a way understandable to parents. A school either offers an ELT program or
they do not. In his 2012 review of ELT research, David Farbman noted there are about 700 ELT
programs at public schools in the U.S. and of those about 75% of them are at charter schools.

Our homerooms will be open year-round from 7:30am to 5:30pm. Students will be expected to
attend one of five tracks, but may also come to a homeroom at any time during open hours, giving
them the option of up to 2,200 hours of instructional time, more than double the number of hours
required by the state. Of our five tracks, three will meet the U.S Department of Education
requirements to be an ELT program. All students will be encouraged to complete an ELT track, but
it will be required for students not making adequate yearly progress. Extended learning time has been
shown to be an equalizing factor in closing the achievement gap for educationally disadvantaged
students. Thus, our program will provide students of traditionally underserved populations an
environment to succeed.

The Department of Education defines an ELT program for grant and funding purposes as one
that adds 300 instructional hours to the school year (2012). ELT programs are generally offered in
two ways: either days are added to the school year or hours are added to one or more school days.
Some unique variations of ELT programs that have been reported in research include the SEED
schools which offer a M-F boarding program, the KIPP charter schools in New York that require
Saturday attendance (Farbman, 2012), and schools that partner with outside entities to provide
activity-based after school programs that complement their academic curriculum.

The premise of an ELT program is simple: offering more instructional time leads to better
academic results. One study reported by the National Center on Time and Learning (NCTL)
provided impressive statistics on benefits of ELT programs. They note that, on average, only 51% of
minority students graduate from high school. At ELT charter schools serving traditionally
underserved minority populations, some reach graduation rates as high as 90%. ELT schools report a
variety of improved student outcomes including: higher test scores, lower dropout rates, and higher
college attendance (NCTL, 2014).

Since No Child Left Behind (NCLB), there has been a shift in the way instructional time is
used. From 2002 to 2007, 230 minutes a week of time has been added to math and language
instruction. As a result, 243 weekly minutes have been lost in physical education, arts, music,
science, and social studies (Farbman, 2012). Some charter schools report using ELT to add back arts
and music programs that may have suffered because of NCLB and the emphasis on standardized
testing (Farbman, 2012; Silva, 2012; NCTL 2014).
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One research study described how using an ELT program to increase arts education has had a
positive impact on student academic achievement (Chenoweth, 2007). Another study reported that
for every 10% increase in time a 2% increase in actual learning was measured (Silva, 2012). Some
schools use the extra time for hands-on learning and activities such as karate club. Such schools have
also noticed a decrease in discipline problems (Dobie, 2011). Extended-hour programs have also
shown better results than educational reform efforts that concentrate on lowering student-teacher
ratios. These research experiments generally followed an experimental model of comparing students
at comparable schools without extended learning time to the charter school using the extended
learning time program

Critics of ELT programs argue that, at least in failing schools, other variables must be addressed
first. Failing schools won’t succeed merely because a few extra hours or days are added to attendance
requirement. A failing curriculum will still be a failing curriculum. Simply adding hours potentially
adds additional “drudgery” to student and teacher lives (Wallace Foundation, 2011). ELT programs
are also expensive, adding, on average $1,300 per student per year in costs (Farbman 2012). Despite
this criticism, research shows that ELT programs can clearly have positive impacts on student
achievement when implemented correctly. The bottom-line is that the implementation is
critical. Time by itself is not the critical factor, but how time is used. “The ELT movement is more
likely to leave a legacy of school and student success if it becomes less about time and more about
quality teaching and learning” (Silva 2012). Our implementation, with its focus on homerooms and

blended learning, is both cost-effective and conducive to learning.

References
Chenoweth, K. (2007). It’s being done: Academic success in unexpected schools. Cambridge, MA: Harvard Education
Press.
Dobbie, W. and Fryer, R. Jr. (December 2011). “Getting Beneath the Veil of Effective Schools: Evidence from New York
City,” NBER Working Paper, No. 17632.
Farbman, D (2102). “The Case for Improving and Expanding Time in School: A Review of Key Research and Practice,”
National Center on Time and Learning. Available: http:/fwww.timeandlearning.org/files/ CaseforMore Time.pdyf.

Fleming, N. (24 October 2011). “Push Is On to Add Time to School,” Education Week, 24 October 2011.

Silva, E. (March 2012). “Off the Clock: What More Time Can (and can’t) Do for School Turnarounds,” Education Sector.
National Center on Time and Learning (NCTL) (2014). Why Time Matters. Accessed at Timeandlearning.org

The Wallace Foundation (May 2001). “Reimagining the School Day: More Time for Learning,” Report on a forum.

4. Experiential Learning

One of the key features of an education at Franklin Discovery Academy is our Engage! program.
This experiential learning program is about active learning by balancing the core “book learning” in
the Foundations classes with authentic hands-on, project-based, and expeditionary experiences. It is
about nurturing every student’s sense of wonder and curiosity of the world around them.

Foundations coursework will come alive for students by connecting learning to real-world issues
and needs in the Engage! experiences. Academically rigorous learning expeditions, projects, fieldwork,
and service learning will inspire students to think and make connections to the world around

them. Our Engage! learning labs will be alive with discovery, play, inquiry, critical thinking, problem-
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solving, and collaboration with other students. Learning expeditions support literacy, promote
character development, create a sense of adventure, spark curiosity, and foster an ethic of

service. Projects and expeditions encourage the authentic integration of disciplines. Engage! classes
will be challenging and meaningful and propel students toward self-discovery.

Hands-on learning and expeditions are effective because they situate learning and facilitate
knowledge transfer, positively influencing students’ learning attitudes, interests, and motivation
(Berger, 2011; DeWitt, 2008). Research also shows that student recall of material encountered
during a field trip is significantly better than recall from direct instruction in a classroom setting
(Falk, 1997; Nadalson 2012). Further, research shows field trips have a positive impact on student
behavior (Farmer, 2007; Nadalson, 2012).

We plan to combat student burnout with exciting projects, field learning opportunities, and
play. These opportunities will include experiences such as visits to local museums, touring
engineering facilities, service in the community, and trips to historical sites and state and national
parks. An Engage! class may be held in a learning lab or in the field as an expeditionary
experience. The core element is authentic experience whether it is learning to play the violin in the
Music Learning Lab or learning about geology on an expedition at Provo’s Rock Canyon Park.

Students will spend approximately half of their learning time in Engage! classes. This will include
time in the Engage! Learning Labs and Engage! expeditions outside the school walls. Expeditions offer
valuable opportunities to practice the Franklin Discovery values of curiosity, character, creativity,
culture, courage, and citizenship, as well as broaden students” education. Arts, culture, geography,
physical and social challenges, community service and student reflection are all parts of the Engage!
experience.

Parents may also certify student time on family learning adventures to fulfill Engage!
requirements. Every track includes two weeks of possible vacation time that families can use to

engage in their own adventures.
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Curricular Content

1. Core Alignment

Franklin Discovery academy will implement a comprehensive and rigorous core curriculum. The
Utah State Core Standards will serve as the fundamental standard for Foundations classes. Each
Foundations class will be aligned to the standards found in the Utah Core. Both in-house

development and purchased curricular materials will meet all state standards and prepare students for
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annual state assessment tests. Curriculum will be evaluated yearly for alignment to the state core to
ensure that as changes and updates are made, those changes are reflected in our curriculum.

Our curriculum is focused on our seven achievement areas: language arts (reading, writing,
listening, and speaking), mathematics, social studies, science and technology, music, arts, and
wellness. The educational program emphasizes experiential, hands-on, collaborative learning based on
the assessed individual needs of students as envisioned in the school mission. All Franklin Discovery
requirements and courses will be in accordance with Utah Board of Education Rule R277-700-5. In
accordance with that rule, “Student mastery of the Core Standards is the responsibility” of the

Governing Board. See the Governance section for details on the board’s goals and responsibilities.

2. Achievement Areas

Recognizing that no one curriculum style or strategy is perfect for all learners, Franklin Discovery
Academy will use a variety of curriculum content. Our structure allows us to easily adapt, innovate,
and plugin learning modules as part of Foundations or Engage! classes. Where possible, we intend to
develop our own curriculum. However, some external programs such as Saxon Math, K12,
Edgenuity, or the Core Knowledge Sequence, noted for their documented successes, may be used as a
component of a Foundations or Engage! class.

Our Foundations mastery-learning model will also allow us to use adaptive technology to
differentiate instruction in the achievement areas for different learners. One learner might
demonstrate mastery with just one interaction with the content, while another might need multiple
presentations. These presentations may include videos, games, interactive websites, iPad apps, etc.
and may come from a variety of sources. For instance, we may develop content on a topic for the
initial presentation, but then also use a Khan Academy segment as a secondary presentation.

Because Foundations classes will follow a mastery-based learning model, students will be presented
with a pre-test, followed by a content module and then an assessment. If a student demonstrates
mastery (as defined by 90% accuracy), they are allowed to proceed to the next content module. Each
student will also have the opportunity to refine elementary critical thinking skills through various
Engage! activities and project-based learning. Increased collaborative effort between students will help
students ensure learning processes and progressions are being accomplished. At Franklin Discovery
Academy, students will be constantly on the move, learning through exploration and play.

Our approach is holistic. We want our students to have meaningful educational experiences
integrating cognitive development with health, wellness, character, and service. No choice happens in
a vacuum. We want to help our students to see the ripple effect their choices have on themselves,
their peers and family, and their school and community. Our approach also emphasizes depth over
breadth. We will organize the achievement levels so that the subjects are covered more in depth over
the year instead of skimming over the surface year after year.

There are seven subject areas, which include literacy, mathematics, science and technology, social
science, music, the arts, and wellness. These subject areas provide students with knowledge, skills,
and concepts that students can explore to understand the interconnected nature of the subject areas
and interdisciplinary themes. Whenever possible, specific curriculum will integrate as many content

areas as possible.
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a. Literacy
The ability to read effectively is a primary, overarching goal at Franklin Discovery

Academy. Reading is foundational to student success in all other areas. Research has confirmed that
the ability to read on grade level by 3rd grade is one of the biggest predictors of future academic
success (Hernandez, 2012; Lesnick, 2010). A study released by the American Educational Research
Association reports that a student who can't read on grade level by 3rd grade is four times less likely
to graduate by age 19 than a child who does read proficiently by that time. "Third grade is a kind of
pivot point," said Donald J. Hernandez, the study's author. "We teach reading for the first three
grades and then after that children are not so much learning to read but using their reading skills to
learn other topics. In that sense if you haven't succeeded by 3rd grade it's more difficult to
[remediate] than it would have been if you started before then."

Reading on grade level will come before all other academic goals. During the goal setting
meetings with teacher/mentors, academic coaches, and parents, assessment data will be reviewed to
determine how much time should be dedicated to reading instruction and whether specific
interventions are needed. Students who are not reading on grade level will spend more time in the
Literacy Learning Lab than other labs. They will also be assigned more peer reading
opportunities. English Language Learners will spend time in an intense immersion program until
they are reading on grade level. Our Literacy Learning lab will have a large area for one-on-one
reading between students and volunteer readers. An emphasis on reading and comprehension will be
embedded throughout the curriculum. All seven of the achievement levels will include a booklist for
students to complete as part of the level requirements.

Vocabulary

Using an integrated spelling and writing program, new spelling and vocabulary words will be
presented to students in context, contained within a paragraph format. Spelling will always be tested
in context, allowing not only for words to be spelled correctly, but also in their proper form within
sentences, tying together the students’ use of proper spelling with experiences in applying
capitalization, punctuation, handwriting, form and organization.

Writing

Students will also gain a mastery of written language and learning to write through specific
instruction on writing skills and the use of tools such as journaling, creative writing, portfolios,
reports, and poster presentations.

Because successful writing leads to successful communication, Franklin Discovery Academy will
utilize various writing resources including the Six Traits of Writing model, the Utah Write web
resources, and the Spalding Writing Scope and Sequence to help our students write more
proficiently and learn to apply their writing to real world communication.

We also recognize the value in learning cursive handwriting and plan to implement a cursive first
program. Although the Foundations classes will be delivered online, for each achievement level there
will be a workbook for students to work on written skills. Handwriting will be incorporated into

everyday curriculum, especially at the lower grades.
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Serving English Language Learners
Franklin Discovery will serve and provide for English Language Learners (“ELL”) at the school

site through a sheltered English immersion program. Under this program, students will receive full-
time intensive English instruction until they are reading on grade level. They will not begin work on
the achievement levels until they are within at least one grade level of target. However, they will
participate in field trips as deemed appropriate by their teacher/mentor in order to gain authentic
experience in English language settings.

The Academy will comply with all applicable laws in regard to services and the education of ELL
students. We will develop, implement, and maintain policies and procedures for the provision of
services to ELL students in accordance with guidance published by the Office of Civil Rights of the
U.S. Department of Education. At a minimum these policies and procedures will ensure the
following takes place:

* Identification of students who need assistance.

* Development of a program that, in the view of experts in the field, has a reasonable chance
for success.

* Ensuring that necessary staff, curricular materials, and facilities are in place and used properly.

* Developing appropriate evaluation standards, including program exit criteria, for measuring

the progress of students; and assess the success of the program and modify it where needed.
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b. Math
Students in our math Foundations classes will be taught through opportunities to solve engaging

problems and building on the natural ways children make sense of numbers. Rather than primarily
giving students worksheets of problems and prescribing formulas to find answers, the Foundations
classes will include demonstrations of fundamental concepts that allow students not only to make
calculations and memorize math facts, but also to solve problems that are meaningful to them.

Students will use achievement workbooks that include places for students to explain their
thinking. By explaining how they solve problems, children learn that math is a process of thinking
and a tool to use in life. Students’ thinking moves developmentally from the concrete to the abstract.
In this way, students gradually become adept at higher levels of critical thinking, such as
synthesizing, analyzing, and applying.

Research has shown that when children construct new ways of thinking about problems,
understanding is deeper and can therefore be applied to new situations. While all students at
Franklin Discovery Academy will learn to use math for problem solving and abstract thinking, our

Engage! program will allow us to differentiate our math curriculum for students of different abilities
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and learning styles. Students will sometimes work in flexible ability groups for math instruction in
the Math Learning Lab.

Also important to our approach is math play. We want to demystify math and make it
“fun.” In the Math Learning Lab, students will be exposed to learning situations through movement
and play. For example, 1st graders will use their whole bodies to learn and practice math skills by
using math games, Lego® math, hopping mats, etc. When given the opportunity to play, students are

able to immediately internalize what they've learned as they exercise both brain and body.

c. Science and Technology
We are excited about our model’s potential to bring joy to our students in science and

technology instruction because of our ability to provide authentic and exciting hands-on
experiences. In our capital facility plan, we intend to include a STEM recreation area (an area in
addition to the Science and Technology Learning Lab). This area can best be described as similar in
design and purpose to a children’s museum or discovery center. Watching a child run from exhibit
to exhibit with an almost tangible sense of wonder can only be described as pure happiness. Our
STEM recreation area will include exhibits we build and design ourselves (hopefully with input from
our own students!) as well as traveling exhibits we rent from other discovery centers. The following
photos are from various discovery centers around the western US and are representative of the type

we plan to build.

Figure 4.4
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Students will complete basic science and technology training, aligned to the Utah core, in the
Foundations classes. Our Engage! program will complement this instruction with projects,
interdisciplinary labs, experiments, expeditions, and field trips. One day a student might participate
in a Lego® robotics competition and another day program an iPhone app.

The Foundations classes call for early introduction of science facts, concepts, and terminology,
but focuses on understanding the scientific process by using it to explain observations, make
predictions, and represent concepts and conclusions in multiple ways. We want our students to be
able to use these fundamental ideas in a range of familiar situations to explain observations and make
predictions, then use them in unfamiliar situations, and represent them in different ways (words,
graphs, diagrams, and charts).

The science curriculum will also allow students to build connections that link science to
technology and societal impacts. Science, technology, and societal issues are strongly connected to
community health, population, natural resources, environmental quality, natural and human-
induced hazards, and other global challenges.

For our technology program, some technology will be taught explicitly, including computer
programming Engage! classes. However, technology will also be a fundamental component of all
Foundations classes. We are committed to using technology in the homerooms and labs as an
effective and efficient tool for instruction and eagerly prepare students for a technologically

sophisticated world.

d. Social Science
The Social Science Foundations curriculum will include instruction in history, geography, and

culture. We intend to use principles from the Core Knowledge sequence by E.D. Hirsch, Jr. as we
develop the curriculum (see coreknowledge.org). Hirsch developed a sequence of factual content
that, as proctored by the Core Knowledge Foundation, should be known by any culturally literate
person. The theory is that as a member of a community there is shared experience and history that
every member of that community should know and understand.

With the Engage! program, students will dive deeper through interdisciplinary expeditions.
Students will study local, state, national and global issues throughout history through the use of
technology, primary and secondary sources, and local resources. Students at all achievement levels
will have access to these resources through community partnerships, visiting experts and field trips.

The local ecosystem will serve as a unifying theme for much of Franklin Discovery’s social
science Engage! curriculum, given its centrality to a wide variety of topics and our access to its related
resources. In this way, students will develop an awareness that they are a small, but important, part
of a broader civilization, culture, and world. Students will gain an enriched knowledge about the

world through reading, film, and direct experiences.

e. Music
At Franklin Discovery Academy, we plan to reverse trends that show a reduction in music

education as an emphasis on standardized testing has grown. We are firmly convinced that music

education is not a luxury but a necessity for academic growth. This is because music is not just art
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but is partly science and math. Music helps students recognize patterns, learn discipline, and build
self-confidence.

The Founders have investigated El Sistema music program and plan to follow such a program
during the 3pm to 5pm hours in the Music Learning Lab. Students electing to participate in this
Engage! offering will have two hours a day of intense music training and will perform with the school
orchestra. El Sistema music programs have been shown to positively influence academic
achievement, decrease dropout rates, increase student confidence, and build social skills. All students
will have music opportunities and requirements regardless of participation in the El Sistema
program.

Studies have shown that students who play an instrument perform better in mathematics and
science. In one recent study, researchers found that students who participated in an instrumental
program performed 16-33% higher in mathematics and English than students with no music
training at all. According to The Journal for Research in Music Education, “The results were even more
pronounced when comparing students from low-income families. Those involved in orchestra or
band were more than twice as likely to perform at the highest levels in math as their peers who were
not involved in music." The journal also stated that "nearly 100% of past winners in the prestigious
Siemens Westinghouse Competition in Math, Science, and Technology (for high school students)
play one or more musical instruments.” (Johnson & Memmet 20006).

We will include not only a strong instrumental education, but include opportunities for
participation in choir as well. In The Chorus Impact Study, Todd Estabrook found that children who
sing in choruses get significantly better grades than those who have never been part of a chorus. In a
survey, Estabrook showed that on average, children in choral groups perform 10% higher than those
who do not, and “61% [of parents] say their child’s academic performance overall improved after he

or she became a member of a choir” (Estabrook 2009).
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f. The Arts
Like music education, art education also combines math and science, yet is often sacrificed as

time constraints put pressure on educators to increase seat time in math and science. Our studio-
style Art Learning Lab will let children enjoy the wonders of creativity. With our open lab time, a
child who is just not having a good day focusing on academics can instead enjoy time drawing or
painting in the lab. The art program will also include a formal component as a Foundations class for
students to learn the basics of art history, color, design, and balance. The arts program will also

include instruction in drama and theatre.

g. Wellness
No education is complete that does not help the development of the whole child. We consider it

our duty to give students a solid foundation in health and fitness as a starting point for building a

successful education. Our wellness education will also expressly provide training in improving
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emotional intelligence and study habits. Research has demonstrated the effectiveness of helping
students believe that they can achieve and “be smart” (Mayer, 2004; Sutton 2003). In fact, in one
study, students who believed that intelligence could be improved rather than it being a static,
unchangeable attribute scored significantly better on learning outcomes (Sutton 2003.) Everything
we do will be from the perspective that we will never harm a child’s ability to believe in themself.

Our wellness education program will include the areas of physical education, dance, nutrition,
financial literacy, study skills, emotional intelligence, social competency, service, and character
education. Our Wellness Lab will include training and activities in these areas as well as a rest area
for students to rest or take a nap.

Being healthy can be challenging. We believe that health and social education should be a
priority for all students. Health and social education provides the opportunity for students to
become aware of potential hazards and make informed choices relating to respecting their own body
and mind. Students will be introduced to coursework, projects, and experiences that help them
develop these essential character traits to further help both physical and social development. Service
learning will be a major component of many Engage! experiences. We will also collaborate with the
community as much as possible.

One important component of our Wellness program will be the school garden. Our garden will
create opportunities for students to discover fresh food, make healthier food choices, and become
better nourished. Gardens offer dynamic, beautiful settings in which to integrate every discipline,
including science, math, reading, environmental studies, nutrition, and health. Such interdisciplinary
approaches cultivate the talents and skills of all students while enriching the students’ capacities of
observation and thinking. Our students will experience deeper understanding of natural systems and
become better stewards of the Earth by designing, cultivating, and harvesting a garden with their
own hands.

Students will also receive training in character education as embedded in the Foundations
curriculum. It is an integral part of our culture at Franklin Discovery Academy. The training will be
scoped, sequenced and age appropriate. We plan for the curriculum to be Positive Action, a
nationally recognized, evidence-based program that improves academics, behavior, and character.
Components include drug education, a family program, bullying prevention, and conflict resolution.

We will also use Character Counts, an approach to character education that focuses programs
and materials on six ethical values called the Six Pillars: Trustworthiness, Respect, Responsibility,
Fairness, Caring, and Citizenship. At Franklin Discovery Academy we believe that each individual
has value in society and that value should be explored, developed, and shared with students, staff,
educators, and community. Through specific Engage! activities during the year students will be

introduced to character building projects and instruction to further enhance the learning process.
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3. Student Education Map

The Student Education Map is a document created at the beginning of each school year by the
student with assistance from their teacher/mentor, academic coach, and parent(s). Here, the student
will set realistic goals for completing the different achievement levels. Students will also get to discuss
with their academic team the content areas that interest them most and how they can best develop
their interests. For instance, one student may have a strong interest in science and makes goals to
complete extra science Engage! classes. Another student might want to develop exceptional violin
playing skills.

The map will list the learning targets for each student to be checked off as the student completes
the required and optional items on the achievement levels. This map will be available in “real time”
to parents, mentors, and coaches to help facilitate the student’s completion of goals.

The map will help students become learners who are self-directed and self-motivated. They will
be able to independently organize, seek out resources, and plan their learning needs and process as

well as follow that plan to the end goal of mastery.

4. Course Requirements

To complete the curriculum, students will work through a color-coded system of ten achievement
levels in each of our seven areas of study: literacy, math, science and technology, social science, music,
the arts, and wellness. The structure of these credits will align with the Utah core in that by
completing them, students will have covered the standards in the core areas. As students demonstrate
mastery of the material, they will be recognized and awarded completion certifications for each of the
color-coded achievement levels. Students may complete the levels as quickly as they would like. If a
student falls behind their expected age-based grade in the mastery levels, they will receive additional
remediation in the Learning Labs.

The workbooks will be written and developed by the lab directors. They will choose the required
and optional activities in accordance with our program standard and educational philosophies as
outlined in this document. A common required activity listed in all workbooks will be completion of
the Foundations course. This course will also be developed (or purchased and vetted) by the lab
director. The workbooks will provide for our curriculum to be “plug and play,” meaning we can
insert components that we develop in-house as well as other activities or programs that are external.
For more information on the development plans, see 4.C1I later in this section.

To complete a level, students will have a workbook with a list of required and optional
activities. The workbook will contain learning objectives, information for parents, forms for parents
to certify time, and suggestions for completing the level. Figure 4.4 below is an example of how the

requirements would be listed for the purple level of Literacy.
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Purple Literacy Requirements:

Complete the Purple Literacy Foundations class

Complete the Purple Literacy Foundations class a second time at least one month
after the first time completed

Complete the Purple Literacy writing journal

Complete 50 points of peer-reading

Complete 25 points of reading in the Literacy Lab

Complete 20 points of Literacy Engage! activities

Add one learning artifact to the student portfolio

Read 15 qualifying books

Notes:

The online Foundations class will be designed to take the average student 50 hours and
include a final assessment to demonstrate mastery. The course will be adaptive and
differentiated by giving different tutorials based on the results of formative assessments taken
throughout the course. Students will continue to repeat the coursework until the final
assessment is passed. Students will get additional remediation help from the Literacy
Learning Lab if they do not pass after the first attempt.

Each achievement level will be designed to take 100 hours and will include the Foundations
class and supporting Engage! activities. Because of the critical nature of early literacy skills,
each level will require choosing and reading books from a list relevant to the respective
subjects.

Each Foundations class is taken twice because repetition is critical for young learners. The
online system will be designed to deliver instructional content based on assessments and as
such students should complete the course much faster the second time because they may need
to complete fewer examples to pass the formative assessments and move on to the next
content area.

Students earn 1 point of peer reading for every 20 minutes spent reading to a peer in the
Literacy Learning Lab or for every 20 minutes spent reading to a parent or sibling (parents

will certify).

Each Engage! class will be worth a certain number of points based on the amount of time it
requires. Academic coaches will work with students to sign-up for appropriate classes to meet
the requirement.

Parents can certify Engage! points with travel they take or educational visits to museums, zoos,
plays, and other events.

Students can complete these requirements at their own pace and in whatever order they

like. When they are in their homeroom, they can choose to work on a Foundations class, read
a book, or get additional help from their academic coach. The teacher mentors will monitor
progress and set goals to help them complete the curriculum on pace with their equivalent

age-based grade level.
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* Each Foundations and Engage! class will include the opportunity to add learning artifacts to
the student portfolio. The portfolio will be a collection of student work and assessment data.
Students will create and add to portfolios throughout their enrollment at Franklin Discovery,
selecting work samples that highlight students’ progress toward meeting academic and
nonacademic goals. Students will play a key role in the management of these portfolios, not
only in selecting the work to be included, but also in using the portfolios to identify academic
and nonacademic goals for themselves, and reflect on their progress toward meeting those
goals. During the goal-setting meeting held three times a year with teacher mentors, academic
coaches, and parents, students will share products they are proud of, discuss projects that
interested them, and identify individual goals for the upcoming year. Portfolios give students,
teacher mentors, and parents rich data on student progress in acquiring content mastery and
ownership of learning.

* Students are free to earn more points than those required. We will develop a “plus” program
to earn, for instance, a “purple plus” badge for exemplary work.

*  We will involve parents whenever possible to help choose appropriate Engage! classes. We
will also try to keep parents excited about the progress their child is making by awarding
“parent pins” as their students complete levels.

5. Kindergarten

The Foundations and Engage! program will start at the first grade. Kindergarteners will have a
more structured routine focused on basic skills of learning to read, learning to learn, and learning to
be part of the academic community. They will attend classes in a separate kindergarten room with
their own Learning Labs. The program will model and prepare students for the achievement level
program. Kindergarten will help children succeed by providing the technology background needed to
interact with the Foundations classes. We will have an am and pm kindergarten that each lasts for

four hours with three hours of instruction and one hour of time in a reading lab.

6. Gifted Education

Although we do not intend to offer a separate gifted education program, we are confident that
our learner-centric model will be an exciting and fulfilling option for gifted children. Gifted children
will be able to proceed through the Foundations material at their own pace. We will combat boredom
and provide deeper instructional opportunities for them by allowing them to take extra Engage! classes
in areas that interest them.

Typically, gifted students will still be assigned to their age-based grade level. In the event a
student demonstrates extraordinary achievement and the parent wishes them to be assigned to a more
advanced grade, the teacher/mentor will convene an assessment of the student’s academic, emotional,
social, and physical readiness for accelerated advancement. Advancements must be approved by the
student, parent, teacher/mentor, school counselor, and school director.

Gifted and talented students will be identified by a variety of methods that may include
standardized creativity instruments, teacher rating scales, standardized group achievement tests,
standardized group aptitude tests, standardized individual achievement tests, and standardized

individual aptitude tests. Franklin Discovery Academy’s gifted and talented program will include the
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components that the Utah State Office of Education has identified as necessary for a gifted and
talented program to have a positive impact on gifted and talented learners. These components are

identification, peer association, content differentiation, differentiated instruction, and pacing.

7. Transferring Students

Students transferring into Franklin Discovery Academy will be tested using computer adaptive
software to determine placement in the achievement levels. For instance, a third grader transferring
in would not begin at the lowest of the ten achievement levels but would be given credit based on
scores. They might place at different levels in the seven content areas. For instance they might be
placed in green math, yellow literacy, or purple science. They would be assigned to their homeroom
based on their age grade level.

Students transferring out of Franklin Discovery Academy would be certified by their
teacher/mentor to their age-based grade level unless there are strong indicators the student should not
be. In this case, the teacher/mentor, school director, school counselor, and parent would meet to

approve an appropriate grade level designation to be noted in the student’s school record.

C. Development, Implementation, and Continuous
Improvement

1. Development Plans

Our plans to develop our own content for the Foundations and Engage! classes include an
empbhasis on research-supported methods. The Founding Board has significant experience and
training in instructional design and blended learning technologies. We will use this expertise to
design and implement the curriculum in a manner consistent with generally accepted best practices
(Gange, 2004; Merrill, 2002, Price, 2010, Price 2013).

Although we intend to develop much of our own curriculum, our trained instructional designers
will also use their skills to evaluate existing content and vet it for appropriateness in our
instruction. We recognize the considerable expense involved in developing all Foundations classes
ourselves and will use outside sources when appropriate. If an outside course is purchased, our
designers will ensure its fit to the achievement level program. We are also interested in the enormous
amount of free or open educational resources available. However, free does not always equate to
quality content. Although we plan to use free content when available, our designers will evaluate all
content for accuracy and appropriateness.

Each Foundations class will go through an ADDIE design process. The ADDIE model is a
framework that lists generic processes for building effective educational content in five phases:

Analysis, Design, Development, Implementation, Evaluation (Forest, 2014).
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2. Implementation Strategies

Implementation of learning content will be part of the ADDIE continuum. We will place high
priority on the constant revision cycles that are part of the ADDIE process, particularly the regular
use of data analytics. Another key component is the culture we create for our professional staff. The
Founders have many years of business implementation and project management experience. With
this experience we have seen first-hand how essential employee culture is for smooth
implementation. Our culture will be a high-expectation/ high-reward environment. Our school
director will be a business professional with a track record for creating positive working
environments. We will create a place where professional educators are compensated with a living
salary for their high-level efforts, allowing them to focus on being effective teachers rather than

finding supplemental work to support their families.

3. Program Evaluations

Our master’s level lab directors will have taken coursework in educational evaluation. They will
use this training to evaluate the effectiveness of each Foundations class. We will keep statistics from
year-to-year on the correlations between student completion of the courses and standardized test
scores. Lab directors will perform regular evaluations of their own courses as well as those of their
peers. This reciprocal feedback system will be part of our continual improvement process for the
courses. Directors will use methods developed by educational evaluation experts Robert Stack and
Eliot Eisner. Further, each course will also undergo a five-year outside evaluation by a professional
educational evaluator.

We will monitor student progress in the Foundations classes as part of the evaluation process, by
applying statistical tracking regarding completion rates, correlations to completion and test scores,
and student testing scores. We will use information learned in the evaluations to continually improve
and upgrade the curriculum and evaluate new cutting-edge forms of instructional design that may
help our students. We will also stay informed of the latest trends in instructional design by reading
industry information, attending conferences, and reporting on our own research. Our goal is to make

our classes a model of academic excellence.

4. Professional Development

Franklin Discovery will support educators by providing professional development for lab
directors, teacher/mentors, and academic coaches. Instructional staff will meet weekly as
Communities of Practice (Wenger, 2002) to discuss various questions and solutions regarding the
design and implementation of the curriculum. In addition, guest speakers from other charter schools
and curriculum developers may be invited to address these audiences to share best practices with them

during their regular meetings. Instructional Designers will also be provided funding to attend and/or
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present at applicable conferences where they can contribute to the existing conversations regarding

best practices in designing and implementing curriculum.
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D. Assessment

Franklin Discovery Academy is committed to a strong assessment program so that both instructional
design decisions and student-level decisions are made based on accurate and reliable data. A core practice
of our assessment program will be using multiple sources of data to improve student achievement.

We will use a variety of assessment techniques, including formative and summative assessments
developed as part of our Foundations classes, state-mandated tests, outside privately available tests,
evaluations of student-created artifacts, portfolios, and student participation data in our effort to
accurately monitor the progress of each student.

Our Foundations classes will be aligned with the Utah Core to ensure that all students meet or exceed
grade level expectations. Formative and summative assessments administered at regular, appropriate
intervals, will help inform and drive development of the Foundations classes. Academic coaches will use
formative assessments to alter individual instructional plans to meet the needs of students and provide
remediation where needed. We will have an online student dashboard system that will allow students,
academic coaches, and parents to view academic progress in real-time. In our system, each student has
their own academic goals plan developed in conjunction with their academic coach, and testing will allow
us to further tailor each student’s plan to make sure they are on track for academic success.

Along with all Utah state mandated summative tests, Franklin Discovery Academy will participate in
the Iowa Tests of Basic Skills (ITBS), nationally recognized as a valid and reliable test. More information

on assessment and our student assessment goals can be found in Section 5, Performance Measures.

E. Schedule, Calendar, and Tracks

Integral to our methods will be the flexible school schedule and optional extended learning
hours. We will be open year round from 7:30am to 5:30pm, with the exception of holidays, breaks, and
three weeks in July. A sample calendar for 2016 would look like:

School year: July 1, 2016 to June 30, 2017

July 1-24 Summer break Jan 2-Feb 10 Session 3

July 25-Sep 5 Summer session* Feb 13-17 Session 3A

Sep 6-16 Welcome and Feb 20-Mar 31 Session 4
Residency weeks Apr 3-7 Session 4A-

Sep 19-Oct 28 Session 1 Residency week

Oct 31-Nov 4 Session 1A April 10-14 Spring break

Nov 7-Dec 16 Session 2 April 17-May 26 Session 5
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Dec 19-23 Session 2A May 29-June 2 Session 5A
Dec 24-Jan 1 Winter break June 5-June 30 Session 6

* Note: we will not hold summer session in 2016. It will begin in 2017.

Students and their parents will make the choice of whether to enroll following a traditional school-
year track or one of our alternative tracks. After a student has completed one year at the school and has
proven an ability to set goals and stay on task, the student may be approved for extra flexibility in their
schedule by attending school in a schedule approved by their teacher/mentor and parents.

Students will report to their homerooms and meet with an academic coach when they first arrive at
school. The student, along with input from the academic coach, can then choose to work on Foundations
classes, go to open hours in one of the Learning Labs, or go to a previously scheduled Engage! class. The
academic coach will assist them in getting to their class location as needed for younger students.

Engage! classes will be taught in either the 1-week or 6-week sessions. They may be self-contained
within those timeframes or continue into another block. The Learning Labs will also have open hours for
students to come and work on projects, receive additional tutoring, or participate in continuous activities
such as choir, orchestra, art projects, etc.

During summer session, we will offer a larger variety of Engage! opportunities and also encourage
families to participate in their own educational pursuits. Our summer session Engage! program will focus
on providing immersion experiences in STEM, the arts, or foreign languages. Students who are not
testing at grade level will be required to attend summer session at the school for remediation.

State assessments will take place during our mandatory residency weeks. Other assessments will take

place on a regular basis and as required by law. See Seczion 5 for additional information on assessment.

1. Tracks

Students and their families will be able to choose from one of five tracks. Each of these tracks has
built into them two weeks of vacation time that can be taken as the family chooses. Three of our five
track options are extended learning hour models, meaning they include an additional 300 hours of
instructional time per year. We will encourage families to sign up for an extended learning track
when possible in order to take advantage of the full Franklin Discovery Opportunity. We will apply
for extended learning hour grants for students enrolled in these tracks. Further, students have the
option of coming to the homerooms at times outside of their tracks anytime Monday to Friday
between 7:30am and 5:30pm.

It is important to note that we will not be placing quotas on the tracks. This is not necessary
because of our open homerooms. Students can choose any track. These different tracks are available
to assist students and families in having a flexible environment and one that works best for them as a
family. For instance, the four-day a week track might work well for a family with a parent working
4/10s. The “A sessions off” track may work for families wanting to travel at various times throughout
the school year. In a focus group we held, we encountered one mother who indicated that the M-W-
F track would be perfect for her autistic daughter. She explained that her daughter had difficulty
with daily school attendance but a break between days would help her behavior.
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All tracks require attendance at three residency weeks, two in the fall and one in the spring. The
one week A sessions will include self-contained Engage! classes and a variety of educational field trips.
Summer session is required for all tracks except Track 1. Tracks 3 through 5 are extended hour.

The tracks are:

Track 1: Traditional Monday-Friday with summer off, 8am-3pm
Track 2: Three Days per Week (M, W, F), 8am-5pm

Track 3: Four Days per Week (M, W, or F), 8am-4:30pm

Track 4: Traditional Monday-Friday with Summer Session, 8am-3pm
Track 5: A Sessions Off, 8am-3:45pm

The following table summarizes the track offerings. The instructional hours listed factor in two-

weeks of vacation time. In other words, if a student is on track 4 and does not use any vacation

time, they will have an additional 70 hours of instructional time in addition to the 1302 listed.

Extended Summer Instructional
Hours Session Hours
1 M-F 8am-3pm | no no 1014
2 Three Days per | 8am-5pm | no yes 990
week
3 Four Days per 8am- yes yes 1306
week 4:30pm
4 M-F 8am-3pm | yes yes 1302
5 M-F, A Sessions | 8am- yes yes 1328
Off 3:45pm

2. Sample Room Schedule

The Learning Labs will have a mixture of open walk-in times as well as structured classes. For
instance, in the Science Learning Lab, any student can come in between 2 and 3pm for one-on-one
help with the lab director or assistants (designated as “open hours” in the sample below). From 9 to
10am the lab director will Engage! students with fun experiments in physical science. This 9 to 10am
block can also belong to a structured class. For instance, there might be an Engage! class taught
during Session 2 entitled: “Water works: fun facts and properties of water” and it is taught every
Wednesday during the 9am block. Specific Engage! classes may have age or achievement level
prerequisites. Academic coaches will work with students to ensure that they are in the right
classes. Once Session 2 ends, a different Engage! class will be taught during this time.

One benefit of our modular scheduling in the labs is that we can quickly “plug and play” outside
curriculum or programs into our schedule. For instance, the Founders are interested in implementing
a rigorous music program, such as El Sistema. This music program is designed as an intensive 2 hour

per day after school music training program. We could designate our Music Learning Lab to include

Franklin Discovery Academy — Let’s Learn! + 45



an Engage! class of El Sistema from 3pm to 5pm each day. An additional benefit of being able to
“insert” other classes and programs into our Engage! program is that many of them are available with
grants. Labs will have open time during the lunch hours so that students going to Lunch A can visit a
lab during the Lunch B time.

Sessions may also include immersion style Engage! classes. For instance, in session 3, the Science
Lab may offer a “Lego and Robotics” class everyday for five hours a day for one week. Such immersion
classes will generally be offered during the A sessions, but will also be made available in other sessions.

On every Wednesday at 10am during regular sessions (i.e., not A sessions), we will hold an
assembly. During this assembly, students will have the opportunity to be recognized for
advancements, share stories of their adventures, listen to presentations, or receive training on topics
applicable to all students, such as a training on school safety.

From 3 to 5pm, most Learning Labs will focus on reading. In the Science Learning Lab, students
can read a science book independently, read a science book to a peer, or have a peer read it to
them. Lab directors will also plan and schedule Engage! classes at various off-site locations. They will

be conducted by the lab director, parents, or volunteers.

F. Online Education

Our Foundations classes will be delivered online at the students’ own pace. They will be delivered
asynchronously, meaning each student will determine when and where they will receive the
instruction. In general, students will be expected and provided with the opportunity to complete
Foundations classes in their homerooms, although the option exists for them to complete these classes on
any computer or tablet with an internet connection.

Each of our color-coded achievement levels requires approximately 100 hours of instruction. Each
level has a Foundations class for students to complete as part of the requirements for the level. For
example, a student must complete a specific Foundations class in order to pass “purple math.” The math,
science, literacy, and social science Foundations classes are each designed to take the average student 50
hours to complete. The art, music, and wellness Foundations classes will be designed to take the average
student 25 hours, thus leaving more time for hands-on learning.

To finish an achievement level, students will complete the balance of the 100-hour requirement in
Engage! classes or labs, meaning 50 hours of Engage! time for those content areas requiring a 50 hour
Foundations class and 75 hours of Engage! time for those requiring 25 hour Foundations classes. Across
the seven content areas, students will receive a minimum of 500 hours per year of computer-based
instruction and 500 hours per year of Engage! opportunities. This balanced approach between online
work and in-person instruction and field work will help our students not only receive necessary
instruction in core material, but enjoy stimulating learning adventures to help develop a life-long sense of
wonder and curiosity.

Homerooms will be equipped with computers and/or tablets with sufficient capacity to deliver the
Foundations classes. Since the classes will be programmed to be delivered within an internet browser,

most standard desktop computers, laptops, and tablets will work. Using standard browser technology,
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the Foundations classes may include videos, photos, illustrations, text, games, interactive elements, and
assessment modules.

We intend to apply for technology grants to help facilitate having as many quality devices as
possible. Ideally, we hope grants and funding will allow us to provide one device per student, although
we have worked into the budget a plan to provide a minimum of one device per three students.

We plan to use computer adaptive technology (CAT) to help track the student through progress of
the Foundations class. We are looking at using open source CAT programs such as Concerto or
OSCATS. Each of these programs has the benefit of being free and still allowing us to develop rigorous
computer adaptive tests.

Our program is designed to emphasize mastery rather than seat time. However, student tracks will
include appropriate seat time in homerooms and Engage! classes to complete the required levels. Our
model will allow students flexibility in how seat time is used, rather than a specific delineation of online
and offline time. If a student finishes a particular Foundations class in, say, 35 hours instead of 50 hours,
they will be able to use the extra time in a variety of ways—such as spending extra time on other
Foundations classes, spending time in a Learning Lab, taking extra Engage! classes, or spending time in our
Wellness recreation area. Our computer system will automatically log the time students spend interacting
with Foundations classes. Our lab directors will use this information to adjust content as needed to meet
the time to completion goals. Academic coaches will be responsible for monitoring student attendance
based on their tracks. The coaches will also assist students in getting to their Engage! classes and coaching
them in a way conducive to completing the Foundations classes. Parents will be expected to have students
attend their tracks. Parents will also be given the option to certify time outside of school during

educational travel towards Engage! requirements. These expectations will be included in the
Student/Parent Handbook.

1. Technical Support

Our Foundations classes will be delivered within a web browser. We will use the latest
professional standards of instructional design to develop these classes with an emphasis on interface
simplicity. Foundations class will follow a pattern like the one shown below.

*  The student logs in.

* The student is presented with a personalized “dashboard.” The dashboard shows their
status in each of the seven achievement levels.

*  The student selects which of the seven areas to work on. The system may suggest an area
based on what they have been working on and their progress within the levels.

* The student is presented with content and formative assessments. Content may include
videos, photos, illustrations, games, and other interactive elements.

* The student completes modules and proceeds to the next module after mastery is
demonstrated.

*  The student is given a summative assessment after all modules in an achievement level are

successfully completed.
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To complete these Foundations classes, the student will need basic keyboarding and mouse skills,
as well as a first grade level of reading, writing, and speaking skills for the beginning levels. At the
start of the school year, incoming first to sixth grade students will be given an assessment on these
skills and basic instruction on how to navigate and complete the coursework (see the Kindergarten
section for information on their separate program). Students not having sufficient keyboarding and
mouse skills to complete the Foundations classes will receive intensive remediation in the Wellness
Lab during the Welcome Residency Week. Students not testing at a first grade level of reading,
writing, and speaking skills will be assigned intensive English immersion classes in the Literacy
Lab. Academic coaches will also be responsible for helping students with navigation and technical
support throughout the year.

a. Students with disabilities

Technology will help us greatly in ensuring that our Foundations classes are accessible and
effective for students with disabilities. For instance, a visually impaired student will be able to
increase font size or turn on a reader that will allow them to hear the text.

Each Foundations class will be built to include feedback systems that allow for multiple
explanations of the same concept. This option for multiple presentations of the same content will
help our students with learning disabilities. Students with learning disabilities will benefit by
allowing them to repeat watching content as much as they want., We also remove pressure from
them to keep up with others or draw comparisons to others that may be demotivating. For instance,
if a student demonstrates mastery of “Concept A” after watching “Video 1,” they will be able to move
on. If they don’t, they will be presented with videos 2, 3, 4, and so on until they master the
subject. If they continue to score too low on the assessments after watching all available content, the
system will auto generate a notice to the academic coach and the lab director. The lab director, as the
highly qualified teacher responsible for that content, will be responsible to provide in-person, one-on-
one remediation. Students with behavior disabilities will also benefit in that we will be able to

customize a schedule most conducive to their needs.

2. Authenticity of Work

Our student Code of Conduct will include expectations for academic honesty. Students and
parents will be expected to sign a commitment to the Code of Conduct. Our Wellness program will
include a proactive approach to emphasizing honesty, citizenship, and integrity in the academic
program. We believe educating students and parents on expectations is the most important part of
creating a culture where all students appropriately complete their own work. We also will emphasize
students being helpful to each other and tutoring one another, but provide them with the appropriate
training to know when they are helping and when they are doing the work for someone else.

The summative assessment portions of the Foundations classes will be required to be completed in
the presence of an academic coach or an authorized testing facility. Otherwise, all other parts of the
Foundations classes can be completed in any location. Our intent in allowing Foundations work
outside of school is for students to have the option to go on educational family travel at any time of
the year and be able to continue academic progress. Because most Foundations work will be

completed in the homeroom with an academic coach in the room, the coaches will be able to closely
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monitor students progress. The coaches will be responsible for ensuring students complete their own
Foundations classes. In our Engage! classes, we will follow traditional professional standards to
monitor student authenticity.

By allowing online work, we understand there is potential for abuse of the system in that a
student could allow someone else to login and work on a Foundations class for them. However,
technology will also allow us to build monitors into the system that will flag potential problems, such
as reporting on a student that is logged in to two classes at once, logged in from a questionable
location or time, completing the work too quickly in comparison to their performance on the
summative test, and so on. Further, our academic coaches will be “on the ground” working closely
with each student and trained to be able to identify major breaches of academic honesty. Because the
teacher/mentors are ultimately responsible for certifying student achievement, they will be responsible

for addressing and resolving any problems.

3. Feedback and Parent Communication

Frequent student feedback will be a fundamental component of the Foundations classes. Course
design will include automated feedback based on student answers in the formative assessments. The
classes will be a constant loop of pre-assessment, content presentation, assessment, and feedback.

Students and parents will both be able to login and check on a student’s status within the
program. A student will always know exactly what they have completed and what still needs to be
completed. The system will auto-generate a progress report email to the parent once per week noting
the student’s progress in each achievement level. Academic coaches and lead academic coaches will be
available to meet with parents as needed. The parent agreement will include a provision in which

parents will agree to meet with coaches in-person three times per year.

4. Student/Teacher Ratios

Our unique model will allow students to interact with a variety of professionals. Unlike a
traditional one teacher/twenty-five student class model, students will be assigned a teacher/mentor (a
Utah licensed highly qualified teacher) and an academic coach (likely a college student studying
education). Additionally, students will receive instruction from seven different highly qualified,
master’s degree level teachers in each of the different achievement areas in the learning labs. In a
location with 400 students, our budget (see Seczion 8) will allow us to hire with the following ratios:

1. Academic coaches: 1 per 8 students (50 coaches)
2. Teacher/mentors: 1 per 80 students (5 teacher mentors)
3. Lab Directors: 1 per 57 students (7 lab directors)

These numbers equate to a ratio of 1 professional per 6.45 students and one highly qualified

teacher per 33.3 students.

5. The Online Educational Landscape

Because our model includes the option for students to complete the Foundations classes on any

computer with an internet connection, we were advised by representatives of the Utah charter school
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association that our model would be considered online education. Although in most cases students
will complete the classes in their homeroom, they will have the option to complete them anywhere.
At Franklin Discovery Academy, we have taken a proactive approach to addressing possible concerns
with offering online education, specifically those concerns as outlined in the recent Utah audit of
online/distance education programs. Our program addresses these challenges in the following ways:

*  We will know the status of our students at all times. Our students will not be at home
working through a third-party to complete coursework, but will be working directly within
our course framework. We will know exactly where they are in completing their levels at any
given time.

* The Founding Board has extensive experience and training in developing instructional
material, particularly technology-facilitated and blended-learning modules. We are well-
versed in the issues and challenges of these environments. This is our area of expertise and
interest. We will not be delegating this role to a third-party.

* Students will generally be completing the computer-facilitated instruction onsite in their
homerooms. They will be given the option to complete work at home if they choose, but it
will not be required or expected. The tracks will be designed in such a way that there will be
enough time built into the system for the students to make appropriate progress simply by
attending the time designated in their track. A student can be successful in our program
without having to complete Foundations classes off-site.

*  Our assessment program and educational analytics will allow us to identify problems and
intervene quickly.

*  Our academic coaches will be in the homerooms with students to answer questions and
provide students with encouragement to meet goals. Academic coaches will report any
possible issues to the lead Academic Coach.

* A highly qualified teacher (the teacher mentor) will constantly monitor and certify student
achievement.

* Lab directors—highly qualified teachers with training in instructional design—will develop
the curriculum. In this way, students will be interacting with the curriculum and receive
their instruction from a properly licensed and endorsed teacher. The lab directors will use
assessment data to evaluate the level of effectiveness of their instruction and make
improvements. Individual student assessment data will also be used by lab directors to
address issues with students on an individualized basis. Lab directors will be available during

open lab hours to communicate and provide assistance to students as needed.

G. School Safety

Franklin Discovery Academy will be a safe, orderly, and respectful learning environment. We will
adopt a student Code of Conduct that will encourage students to take responsibility for their actions and
develop self-discipline. Franklin Discovery will hold all students, employees, and other adults to the

highest standards of behavior on school property and during school-sponsored activities.
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Recognizing that threats to safety may occur despite our best efforts to prepare students, we will
conduct a school safety audit, performed by an outside school safety expert, before our initial opening
year, as well as yearly thereafter. We will also follow the self-assessment program developed by
safeandsoundschools.org. The academy’s director will be designated as the lead safety officer and develop
a school safety committee. This committee will meet regularly, hold trainings, and conduct drills to

ensure an orderly response from students and employees in the event of an emergency.

H. Student Behavior Policy

Students and families will receive written student behavior expectations, known as our Student Code
of Conduct, on a regular basis. The school will include this document in the Parent and Student
Handbook. The Code of Conduct will be a positive document describing acceptable behavior.

Our philosophy on student behavior is that discipline policies and procedures should be measured
and tempered with common sense. We do not believe extremely applied “zero tolerance” policies are fair
or build a learning environment where students feel safe. Instead, we feel they lead to student fear of the
school itself, in which one accidental infraction will lead to expulsion. No student will be expelled for
eating their sandwich into the shape of a gun! Instead, we will model correct behavior, be clear on
expectations, and give students appropriate due process. Of course, a few dangerous or criminal behaviors
would constitute a zero tolerance situation, but in most cases students will receive social skills remediation
help rather than suspension or expulsion. Our Code of Conduct policy will detail how this will occur.
Students will be treated with respect and dignity as we strive to teach them correct behavior. Our policy
will be to give students the benefit of the doubt whenever possible.

The purpose of our Code of Conduct is to foster a safe, positive environment for learning by teaching
and modeling the practices of self-discipline, goal-setting, citizenship, and social skills. Our policy is
proactive, meaning we will not wait for a problem to manifest itself before teaching expected behaviors,
but expressly provide social skills training in our Wellness Learning Lab. The Wellness program is one of
our seven core areas where students are required to complete instruction.

Because academic coaches are the daily administrators of the homerooms, they will be responsible for
the majority of discipline issues and are responsible for providing an environment that promotes
learning. They will receive frequent training on how to properly conduct a homeroom. Any issues will
be referred to the students’ specific teacher/mentor and reported to the school director. For issues
needing further elevation, teacher/mentors will work with the school counselor and school director on
any disciplinary issues.

Academic coaches will set behavior expectations from the beginning by presenting the Code of
Conduct on the first day of school and reinforce the expectations consistently throughout the school
year. The Wellness program will also include modules on appropriate behavior as part of the character
education program. Coaches may include both positive and negative reinforcements that are consistent
with recognized best practices and do not violate the policy of Franklin Discovery or any applicable state
and federal law. Most problems will be handled in the homerooms and labs. If the coach or lab director is
unable to remedy a problem generated by a student, the teacher/mentor will work closely with the

student, parents/guardians, the school director, and/or other school staff to coordinate their efforts in the
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resolution of discipline matters. In the event that suspension/dismissal is required, Franklin Discovery
staff will act pursuant to the applicable student discipline policy and in accordance with IDEA and all
other applicable state and federal laws.

Despite efforts to model and encourage good behavior, a student may commit an infraction that
requires a formal discipline process. Academic coaches, teacher/mentors, Learning Lab directors, parents
supervising field trips, and any employed staff or volunteer may report inappropriate behavior to the
director and/or school counselor. The director and school counselor will determine if the infraction is

major or minor. Infractions will be handled in the following ways:

1. Major Infractions

Major infractions will be referred by the school director and counselor to the Board of Directors
for possible expulsion or extended suspension (defined as more than ten days). A major violation
threatens or harms the school, school property, a person connected with the school, or property
associated with a person connected with school. Such harm is forbidden regardless of where it
occurs. A major infraction includes:

*  Committing any crime (at any location) that leads to an arrest and conviction

* Dossession of a real weapon

* Dossession of explosive or dangerous material

* Actual or threatened use of a weapon or look-alike weapon with intent to intimidate or
cause disruption

* Repeated bullying or bullying that causes significant harm

*  Other infractions that occur on a repeated basis despite interventions

Although it is expected that the Governing Board will recommend expulsion from the school for
one year for a major violation, particularly any involving a real weapon, the actual discipline is at the
discretion of the board. The board may consider extenuating circumstances (nature of the incident,
age, school discipline records, etc) in considering action taken.

An expulsion is the formal process of dismissing a student from school for an extended period of
time, up to one year. Expulsion also transfers the primary responsibility of providing educational
services for the student during the expulsion period from Franklin Discovery to the parent/guardian,
and makes the parent/guardian responsible for compliance with the state’s compulsory law for the
duration of the expulsion. The school counselor or director may recommend expulsion, but only the
Governing Board can ultimately expel a student (Utah Code 53A-11-907(2)). An expelled student
will be entitled to due process, which may include the following procedures:

*  Prior notice of the charges and the proposed sanctions so as to afford a reasonable
opportunity for preparation. The notice shall be in writing, and the student shall be
notified of the hearing date.

* Right to a hearing and a fair hearing officer (credible and objective person or panel — not
necessarily uninformed).

* Right to an adult representative and/or legal counsel at the hearing.
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*  Opportunity to testify and to present evidence and witnesses in his/her defense.
Opportunity to examine the evidence presented by the school administration and to
question witnesses. (However, the Board or its President may, upon a finding that good
cause exists, determine that the disclosure of the identity of a witness and the testimony
of that witness at the hearing would subject the witness to an unreasonable risk of harm.
Upon this determination, the testimony of the witness may be presented at the hearing in
the form of sworn declarations that shall be examined only by the hearing officer or
panel. Copies of these sworn declarations which are edited in such a manner as to delete
the name and identity of the witness shall be made available to the student.)

* A summary written record shall be maintained by any means. An electronic recording
may be made; however, the electronic recording is not the official record of the hearing.

* All witnesses appearing at the hearing shall be placed under oath.

* If the hearing officer or panel conducting the hearing upholds the expulsion decision,
findings of fact in support of the decision shall be prepared.

* The decision must be made by a preponderance of the evidence. The decision will be
based exclusively on the evidence presented at the hearing. The final decision shall be
communicated to the student and parent/guardian within ten working days. Franklin
Discovery officials and the student have a right to legal counsel at any step in the process.

* Ifastudent is suspended or expelled for more than ten (10) school days, the parent or
guardian is responsible for undertaking an alternative education plan that will ensure that
the student’s education continues during the period of suspension/expulsion.

Franklin Discovery shall maintain a record of all suspended or expelled students and a notation of

the recorded suspension or expulsion shall be attached to the student’s transcript.

2. Other Infractions

All other infractions will be handled by the school counselor and reported regularly to the school
director. These infractions include repeated disruptive classroom behavior, bullying in any form,
fighting, use of foul language, repeated dress code violations, and academic honesty violations. The
school counselor may refer more serious or repeated cases directly to the school director and
governing board.

Where possible, students will be asked to develop their own plan for resolving the inappropriate
behavior. They will initially be sent to sit in a time-out room located next to the counselor’s office to
work on this plan. They will write this plan on a paper that they and the counselor will sign.

As deemed appropriate by the school counselor and school director, students who are not able to
come up with their own plan will be sent home from school for 3 days. They will be asked to return
with a written behavior improvement plan. This plan will be discussed with the student and
parent. Students sent home for more than 10 days during the school year will be referred to a hearing

before the Governing Board.
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There is no set order of penalties since each student and case is different. Each problem or
incident will be treated individually with the goal of finding the appropriate solution for each
particular student. Our hope is for common sense to prevail in any disciplinary setting.

The school counselor and director may use their discretion to apply the following
penalties: forfeiture of Engage! trips, written assignments designed to encourage students to think
about their behavior, additional reading assignments, detention, suspension, or expulsion. If the
school counselor or director recommends expulsion, this decision must be affirmed by the Governing
Board.

3. Behavior Policy and Students with Disabilities

The director will be responsible for understanding the legal requirements for discipline in relation
to students with disabilities. In most cases, behavioral expectations will be the same for all students
unless the behavior is a manifestation of a student’s disability and/or special considerations have been
made relative to a student’s IEP. Ultimately, ensuring the safety of all students and school personnel
will be our first priority.

Franklin Discovery Academy adheres to state and federal law for students with IDEA plans. If the
pupil qualifies as a disabled student under IDEA 2004, or if the student has a 504 plan or is currently
being evaluated for special education services, suspension must follow all applicable state and federal
laws regarding students with disabilities. The special education team (including parents, school
director, academic coaches, and school counselor) must ensure that any disciplinary or suspension
procedures are aligned with the student’s IEP and are carefully documented. When making decisions
on behavioral interventions for students receiving special education services, the IEP team shall refer
to the USOE Special Education Least Restrictive Behavior Interventions (LRBI) Guidelines for

information on research-based intervention procedures.

4. School Dress Code

Few studies conclusively show that a dress code increases learning outcomes, but they do show
that they can reduce disciplinary problems, bullying, and increase student camaraderie (Murray,
1997; Stanely, 1996). We will implement a school dress code as part of our effort to create a safe and
inviting school environment. Students will be expected to follow a dress code of non-logoed polo

shirts in the school colors and khaki pants or skirts.

References
Murray, R. (1997). The impact of school uniforms on school climate. NASSP Bulletin, 81 (593), 106-12.
Stanely, S. (1996). School uniforms and safety. Education and Urban Society, 28 (4), 424-35.

I. Family Involvement

Parents at Franklin Discovery Academy are literal partners in the education of their students. We
value and depend on their daily participation in the educational process and advocate for their continued

involvement in decision-making for their students.
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Decades of research shows that when parents are involved, students enjoy the following benefits:

higher grades, test scores, and graduation rates, better school attendance, increased motivation and better

self-esteem, lower rates of suspension, and decreased use of drugs and alcohol (Jones, 2008; Patrikakou,

2008). As noted by Hara and Burke, “The more parents participate in schooling, in a sustained way, at

every level — in advocacy, decision-making, and oversight roles...as volunteers and paraprofessionals, and

as home teachers — the better for student achievement.”

In order for the parents to be actively involved in their child’s education, there must be frequent and

effective means of communication between the school and the parents. Franklin Discovery will assist in

this communication by:

Expecting parents sign to an agreement stating that they will volunteer a minimum of two
hours a month at the school over ten months for a total of 20 hours per year. The twenty
hours of service is not conditional for enrollment.

Educating and training parents on the student information access portal.

Holding parent orientation meetings prior to the beginning of the school year.

Providing a Student/Parent Handbook at orientation that will include a section outlining
parental obligations and opportunities for involvement.

Providing a monthly newsletter from the school.

Asking parents for permission to text to their phone frequent student information as well as
general school information. (Note: a study recently reported by KSL indicated that frequent
texting to parents helps parents stay more involved in student progress).

Providing weekly email updates on student progress toward goals.

Providing the opportunity to meet with teacher/mentors and academic coaches as needed.
Holding goal-setting meetings three times per year as outlined in the Handbook.

Providing parents with academic coach and teacher mentor email addresses and times when
they are available for phone calls during the day.

Including parents in our evaluation process by inviting them to participate in surveys,
interviews, and/or focus groups to gauge satisfaction with the school.

Inviting parents to attend Wednesday assemblies, particularly any assembly where their own
student will be recognized for completing a level.

Involving parents whenever possible to help choose appropriate Engage! classes for their own
students. We will also try to keep parents excited about the progress their child is making by

awarding “parent pins” as their students complete achievement levels.

References
Hara, S.R. and D. Burke (1998). Parent Involvement: The Key to Improved Student Achievement. Schoo! Community

Journal, Vol. 8, No. 2.

Jones, R.D. (2008). Strengthening Student Engagement. A report for the International Center for Leadership in

Education. Available at cesdp.nmhu.edu.

Patrikakou, E. (2008). The Power of Parent Involvement: Evidence, Ideas, and Tolls for Student Success. A report

commissioned by the Center of Innovation and Improvement: Twin Paths to Better Schools. Available at centerii.org.
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Section 5. Performance Measures

Educationally disadvantaged populations
v We intend to serve a large proportion of educationally disadvantaged students and choose one
of the acceptable Comprehensive Performance Additional Measures. Complete this section (see

below).

v We intend to serve a large proportion of educationally disadvantaged students, but do not
choose to employ one of the acceptable Comprehensive Performance Additional Measures. Skip
to the next section.

A. Annual Performance Report

Franklin Discovery Academy is committed to a strong evaluation program of its performance. We
will conduct a yearly evaluation that will be submitted to the state charter board. This evaluation will
include a report of the following areas:

1. Student academic performance and engagement

2. Financial performance and sustainability

3. Governing Board performance and stewardship

4. Upholding mission and vision

Evaluation plans and mission-specific SMART goals for each of these areas are included below.

B. Student Academic Performance and Engagement

Assessment of academic performance at Franklin Discovery Academy can best be characterized as
being integrated with the mastery-based learning approach, in addition to project- and performance-based
assessments that are authentic and, whenever possible, tied to a student’s interests. Nearly constant
formative assessment will take place to help guide students to mastery of the learning content.

As discussed in Section 4, the very nature of mastery-based learning requires frequent assessment in
order to determine if mastery has been met. Since the Foundations courses will be delivered electronically,
formative assessments will be integrated into the learning materials. These assessments could take the
form of short quizzes, drills (e.g solving a set of math problems that align to the construct being assessed),
and assignments or other relevant tasks.

Through the use of data analytics, the learning system will be able to determine if a student has
successfully mastered the content or if they need more practice. This data will also be available to the
teacher/mentors and academic coaches who can look for trends in the data to identify areas where
students may need additional support. Data collected across time can be mined to determine if a student
may have deficiencies that have not been noticed through regular class work, such as difficulty reading

certain types of material. This same data will help us determine if learning content or assessment items
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are functioning properly or if they are producing poor results. Identifying defects will allow us to continue
to make improvements to our instructional material.

Summative assessment in the Foundations courses will be determined by mastery. We define mastery
as consistently being able to demonstrate the desired ability across an extended period of time. For
example, a student may successfully complete the learning module on two-digit addition, however their
performance with this skill will be tracked as it is used in subsequent lessons for several months. If at any
time a student appears to lack the ability to consistently perform the task an intervention will be assigned
to help the student improve their abilities or correct false ideas about the construct.

Consistent with mastery-based learning, summative assessment will take the form of modules students
have successfully passed, as well as a percentage of constancy in a subject. A summative math score may
include a list of all the competencies (each competency being aligned to one module) a student has

completed along with a percentage showing how consistent a student’s performance was during a

particular time period. A math score might look something like this:

Competencies Problem Problem Problem Problem Consistency for
Learned set 1 set 2 set 3 set4 the past 4
problem sets
Single-digit addition 92 93 97 98 95%
Double-digit addition 94 94 85 95 91%
Single-digit Multiplication 73 83 76 79 78%

Assessment will also take place outside of the Foundations cour