N

— Y S—

UTAH
New Charter School Proposal Application
Technical Components:

Proposed Charter School Name: HyperDrive Academy

Name of Applicant(s): Nathan Hanamaikai, Darah Snow Fredricks, Bryan Schmidt
Authorized Agent, if applicable: Nathan Hanamaikai

Main Point of Contact: Nathan Hanamaikai

Point of Contact Phone Number: 559-426-6283

Point of Contact Email Address: nathan@dbx.com

Proposed Charter School Location (city/area): Northern Utah County

Proposed Charter School Location’s School District(s): Alpine School District

Proposed Charter School’s Reported Grade Configuration and Maximum Authorized Enrollment: K-8, 540 max
inyear5

Projected Number of Students to be Served in Each Grade for Annual Projection Counts:

K 1 2 3 4 5 6 7 8 9 10 11 12 Max
Enrollment:
Year 30 30 30 a0
1
Year 30 30 30 30 30 150
2
Year 30 30 60 60 60 30 30 300
3
Year | 30 30 60 60 60 60 60 30 30 420
4
Year | 60 60 60 60 60 60 60 60 60 540
5+

Does the proposed grade configuration match the district of residence grade configuration? Explain.
Yes and no. Alpine School District schools are typically divided into elementary (K—6) and junior high (7-9).

However, HyperDrive Academy’s model prepares students for high school (grades 10-12) beginning in junior
high, using a K-8 structure that emphasizes early academic maturity.



Are you proposing waiver(s), special treatment, or priority consideration allowable by statute or rule? Explain.
No waiver requested.

WE, THE UNDERSIGNED, do hereby certify that, to the best of our knowledge and belief, the data in this
proposal are true and correct. Therefore, this proposal for charter school status and funding is hereby

submitted with the full approval and support of the applicants and governing body of the proposed charter
school.

Name of Authorized Agent: NathanEMLkal

Signature of Authorized Agent}m\j}“‘ﬁi// \\ \
e ———
Name of Charter School Boar(d Chair (if diff;/ent th Agent):

Signature of Charter School Board Chair(if different than Authorized Agent):




HyperDrive Academy Overview

Mission

HyperDrive Academy empowers diverse learners—especially those with social, emotional, or neurological
differences—through flexible, project-based, tech-supported education tailored to individual learning styles and
pacing.

Vision
A learning community where every student thrives through personalized, real-world, hybrid learning that fosters
confidence, growth, and lifelong curiosity.

Alignment with SCSB

HyperDrive expands Utah's public school options through a forward-thinking hybrid model that prioritizes
student agency, teacher support, and flexibility—offering high-quality, nontraditional education aligned with
SCSB’s mission.

Primary Charter Purpose

Encouraging innovative teaching methods

HyperDrive redefines the classroom with a hybrid model: structured online instruction, virtual discussion,
project-based learning, and regular in-person meetups. Teachers act as mentors, not lecturers, guiding students
via self-paced milestones and personalized feedback.

Defining Features

Hybrid Flexibility: Mostly at-home, self-paced learning with monthly in-person events
Project-Based Learning: Real-world, interdisciplinary projects aligned to standards
Milestone Mastery: Students progress via assessments and teacher coaching
Whole-Student Focus: Designed for neurodivergent learners, beneficial for all
Teacher Roles: Facilitators, coaches, and content specialists, not traditional lecturers

Academic Outcomes

Utah Core Mastery through dynamic, integrated learning
Greater Engagement via voice, choice, and ownership
Self-Directed Readiness for high school, college, and careers
Personal Insight into individual learning strategies and needs



Educational Philosophy

HyperDrive believes students succeed when treated as individuals. The program blends project-based learning,
personalized pacing, and strong teacher relationships—supported by research on engagement and
achievement in PBL and hybrid environments.

HyperDrive Academy is grounded in the belief that all students are capable of meaningful academic success
when provided with a learning environment that treats them as individuals. We emphasize a flexible, supportive,
and engaging structure designed to allow each student to progress at their own pace while developing deep
understanding through real-world, project-based learning.

Our model draws on a growing body of research that supports project-based learning (PBL) and
student-centered environments as effective means to raise engagement and achievement. Jason Smith’s
2016 dissertation found that elementary students in PBL classrooms demonstrated significantly higher
academic performance than peers in traditional instructional settings, especially when projects were aligned with
standards and supported by strong teacher facilitation'. Barron and Darling-Hammond (2008) also highlight that
well-structured PBL environments encourage critical thinking, persistence, and collaboration?.

HyperDrive’s instructional model is also informed by findings in Critical College Experiences of the Middle Third
of the High School Graduating Class (Hanamaikai, 2019), which examined students who perform in the
academic "middle third"—a population often underserved by enrichment or remediation efforts. This research
underscores the importance of flexible learning environments, positive student-adult relationships, and student
agency in promoting meaningful learning?®.

In combination with research on blended learning from RAND Corporation, which shows that tech-enabled,
flexible learning environments improve student outcomes and self-efficacy*, HyperDrive Academy offers a
model that is responsive, research-aligned, and inclusive of varied learning needs.

Teaching and Assessing Utah Core Standards

HyperDrive Academy’s curriculum is fully aligned with the Utah Core Standards and is delivered through a
hybrid instructional model that blends online learning with project-based applications. Standards are embedded
into thematic units and tracked through student milestones.

Students demonstrate mastery through:

Completion of interdisciplinary projects

Milestone assessments aligned to grade-level outcomes
Portfolios with student reflections and curated work samples
Narrative feedback from teachers

Curriculum platforms include embedded assessments and dashboards to monitor progress. Teachers use this
data to adjust support and differentiate instruction.

Key instructional tools include Crunch Labs Build Boxes and KiwiCo Crates as the basis for project-based
learning curriculum, and will be enhanced by using Al to integrate instructional models and pedagogical
approaches as used in services like EL Education (ELA), Zearn (Math), and Amplify (Science), with projects,
portfolios, and feedback forming the core of assessment. Al will again be used to align all curriculum with the



Utah Core Standards, after which the curriculum will reviewed by our teachers and Curriculum committee, and
approved by the Board.

Instructional Model and Curriculum

HyperDrive Academy operates as a hybrid school with self-paced, technology-assisted instruction and
frequent teacher interaction. Key instructional components include:

e Online Structured Curriculum: Aligned with the Utah Core and delivered through platforms such as EL
Education (ELA), Zearn (Math), and Amplify (Science).

e Project-Based Learning: Students work on real-world, interdisciplinary projects that integrate multiple
subject areas.

e Small Group Discussion: Students meet virtually with teachers and peers in discussion groups that
build connection and deepen learning.

e In-Person Events: Monthly or semi-monthly school, grade, or class-level meetups support collaboration,
community, and hands-on experiences.

e Personalized Support: Teachers provide check-ins, coaching, and individualized pacing adjustments
based on student progress.

Teachers are facilitators rather than traditional lecturers. They design learning experiences, monitor dashboards,
and tailor support to individual learners.

Graduation Readiness

As a K-8 school, HyperDrive Academy does not issue diplomas but prepares students for success in high
school and beyond by building academic and personal readiness. By 8th grade, students will have
demonstrated:

Mastery of grade-level standards

Executive functioning and time management

Comfort with online platforms and self-directed learning

Confidence in communicating and collaborating with peers and adults

This foundation supports a smooth transition into any Utah high school environment.

Special Programs and Enrichment
HyperDrive Academy supplements core instruction with the following:

e Community Partnerships: Local professionals and organizations partner with students for project
support and real-world relevance.
Social-Emotional Development: Embedded in projects, advisory systems, and feedback loops.
Field Experiences: School-wide and class-level meetups include field trips, showcases, and
service-learning.

e Learning Management Tools: Students access adaptive, differentiated tasks based on performance
and interest.



Footnotes

1. Smith, Jason. (2016). Project-Based Learning and the Academic Achievement of Elementary Students.
University of Nebraska—Lincoln.

2. Barron, B., & Darling-Hammond, L. (2008). Teaching for Meaningful Learning. In L. Darling-Hammond
(Ed.), Powerful Learning.

3. Hanamaikai, N. K. K. (2019). Critical College Experiences of the Middle Third of the High School
Graduating Class. University of Nebraska—Lincoln.

4. Pane, J. F, Steiner, E. D., Baird, M. D., & Hamilton, L. S. (2015). Continued Progress: Promising
Evidence on Personalized Learning. RAND Corporation.



HyperDrive Academy: Instruction for Special Populations

HyperDrive Academy is designed to support a wide range of learners through a flexible, student-centered hybrid
model. This model provides ideal conditions for meeting the diverse needs of students who qualify for support
under federal law, including those with disabilities, multilanguage learners (MLs), students experiencing poverty,
and students with unique learning profiles. The school’s project-based and technology-supported approach
allows for high levels of customization and responsiveness, enabling meaningful access to core curriculum for
all students.

Students with Disabilities (IDEA)

HyperDrive complies fully with the Individuals with Disabilities Education Act (IDEA), ensuring free appropriate
public education (FAPE) in the least restrictive environment (LRE).1. We proactively implement Child Find
protocols as required by IDEA §300.111.2. Educators, coaches, and specialists identify and evaluate students
showing academic, social, or behavioral indicators. With parental consent, evaluations are completed by
qualified professionals within mandated timelines. IEPs are implemented across virtual and in-person settings
with accommodations including assistive technologies, scaffolded assignments, and project-based learning
options. Each IEP includes quarterly reviewed goals with regular family communication. Staff complete annual
training on Child Find, inclusive instruction, and differentiated supports.

Multilanguage Learners (MLs)

MLs are identified using the WIDA Screener and Home Language Survey in accordance with ESSA. ELD
services are embedded in project-based activities. Research supports PBL’s effectiveness in increasing ML
engagement and achievement by reducing dependence on oral or written English and emphasizing contextual,
hands-on learning.3. Utah’s 2024 OLAG report notes a 20—30 point proficiency gap for ELLs in core subjects,
which PBL can help close. Students demonstrate understanding through visuals, models, and non-verbal
performance. Progress is tracked through formative assessments, WIDA growth scores, and project work.
Families receive multilingual communications, and interpreter services are provided.

Economically Disadvantaged Students

The hybrid model reduces logistical and financial barriers. Students in need receive learning kits, technology
(devices/hotspots), and supplies. Coaches adjust pacing, provide offline materials, and connect families to local
support. Attendance and engagement data is reviewed weekly by the instructional team to support continuity
and initiate timely intervention.

Migrant Students

HyperDrive collaborates with the Utah Migrant Education Program to support qualifying students. Migrant
learners benefit from asynchronous access, prioritized technology support, tutoring, and flexible pacing.
Communication with MEP coordinators ensures access to wraparound services and extended learning
programs.



General Approach: Differentiation & Inclusion

All learners benefit from a system built on personalized pacing and co-planned instruction by general education
teachers, learning coaches, and content specialists. Staff are trained in Universal Design for Learning (UDL),
culturally responsive teaching, trauma-informed practices, and social-emotional supports. Research shows that
project-based learning improves outcomes for ELLs and students with disabilities through relevance, autonomy,
and multiple modalities for demonstrating knowledge.4. Additionally, blended/hybrid learning enhances
individualized supports while preserving social-emotional and academic connection.5.

General Approach to Differentiation and Inclusion

Across all student groups, the school’s learning model is designed to support personalized learning paths and
flexible pacing, which inherently benefit students with exceptional needs. HyperDrive Academy’s academic
team consists of general education teachers, learning coaches, and content specialists, all of whom
collaborate to plan, deliver, and adapt instruction.

These staff members receive ongoing professional development in:

Differentiated instruction

Universal Design for Learning (UDL)
Culturally responsive teaching
Social-emotional support
Trauma-informed practices

At HyperDrive, we believe that personalized and flexible instruction is essential for all students—not just
those with official designations. By designing a system that adapts to each learner’s needs from the start, we
are able to provide both required supports and deeper, lasting engagement for all.

Footnotes
1. Wrightslaw. (n.d.). IDEA: Free Appropriate Public Education (FAPE) & Least Restrictive Environment (LRE).
https://www.wrightslaw.com/advoc/articles/idea.lre.fape.htm

2. U.S. Department of Education. (2006). Child Find — 34 CFR §300.111.
https://sites.ed.gov/idea/regs/b/b/300.111

3. Molle, D. (2022). Benefits of Project-Based Learning for English Learners. Colorin Colorado.
https://www.colorincolorado.org/ell/pbl

4. Banegas, D. L. (2022). The Impact of Project-Based Learning on English Learners’ Writing Achievement.
https://files.eric.ed.gov/fulltext/EJ1343062.pdf

5. Graham, C. R., Woodfield, W., & Harrison, J. B. (2013). A Framework for Institutional Adoption and
Implementation of Blended Learning. https://files.eric.ed.gov/fulltext/EJ1125804.pdf



Hyper Drive Academy: Market Analysis

1. Need for Hyper Drive in Northern Utah County

Northern Utah County—particularly American Fork, Lehi, Saratoga Springs, and Draper—has seen sustained
growth in its K-8 populations. American Fork’s under-18 population makes up ~30% of the city’s ~38,500
residents, while in Lehi, 61% of households include children under age 18, with an average household size of
about 3.8_(link). Saratoga Springs and Draper exhibit similar trends . This significant youth demographic, paired
with many busy households, indicates a clear demand for flexible, hybrid schooling options.

Student Demand & Community Support

Demonstrated Demand
Strong early interest through surveys, focus groups, and online communities (e.g., ADHD parenting groups,
homeschool networks). Feedback confirms desire for:

e Flexibility to accommodate unique family routines
e Inclusive models without stigma
e Alternatives to rigid traditional settings

Community Engagement
Informal support from educators, business leaders, and parents. Early advisors include:

e Frank Tusieseina (community developer)
e Jon Andersen (educator, learner-centered advocate)
e Multiple online parent groups

Why Families Want HyperDrive
e Need for customization in education

e Gaps in traditional schools for neurodivergent students
e Enthusiasm for project-based, strength-focused models

2. Target Student Population
We aim to serve:

e Students with “busy minds” — ADHD prevalence among 5-17-year-olds in Utah is approximately
6.7%, matched to the U.S. average of 6.7%; Utah ranks at the national mean, not above_(link) (link).

o “Busy-life learners” — K-8 students engaged in athletics, travel, or homeschool hybrid programs.
Additionally, Utah’s Utah Fits All Scholarship serves nearly 10,000 students—most of whom are
homeschoolers—suggesting demand for flexible, structured, and personalized schooling alternatives

(link).



https://www.reddit.com/r/SaltLakeCity/comments/1j4qhsp?utm_source=chatgpt.com
https://kslnewsradio.com/2087663/utahs-school-choice-scholarship-attracts-more-homeschoolers/?utm_source=chatgpt.com
https://healthcare.utah.edu/press-releases/2015/04/university-of-utah-study-links-rates-of-adhd-altitude?utm_source=chatgpt.com
https://www.sltrib.com/news/education/2024/05/10/utah-fits-all-vouchers-all-awarded/?utm_source=chatgpt.com
https://www.sltrib.com/news/education/2024/05/10/utah-fits-all-vouchers-all-awarded/?utm_source=chatgpt.com

3. Regional K-8 Population Overview

American Fork: ~38,500 population; ~11,700 households; over 30% under 18_(link)

Lehi: 90,229 residents; 61% of households include children under 18; average household size ~3.8
Saratoga Springs: 37,696 residents, with rapid increase in young families

Draper: 51,017 residents, similarly family-focused

This data reflects strong K-8 growth driven by family households, pointing to sustained need for flexible school
options.

4. Local Student-Teacher Ratios

Within Alpine School District, elementary schools typically maintain 25—-26 students per teacher, which may
limit personalization, especially for students with ADHD cdc.gov. Hyper Drive addresses this by creating smaller
group settings and leveraging learning coaches and content specialists to provide deeper, more responsive
support.

5. Prevalence of ADHD in Utah’s K-8 Population

Utah ADHD prevalence: ~6.7% of children aged 4-17 currently diagnosed, aligning with national
averages_(link).

K-8 focus: The national prevalence among ages 6-11 is ~9.5% .

These numbers underscore the number of children with attention-related learning needs who may
benefit from Hyper Drive’s individualized and flexible model.

6. What Sets Hyper Drive Apart

Individual-first design: Tailored pacing, milestones, and learning paths address each student’s unique
profile.

Smaller effective group sizes: Learning coaches and content specialists work alongside general
education teachers to reduce group size and increase targeted support.

Hybrid flexibility: A balance of self-paced online instruction and regular in-person engagement
accommodates busy families and varying learning preferences.

7. Enrolliment Projections & Supporting Data

Hypothesized enrollment: 90 students in Year 1, growing to 540 by Year 5.


https://www.reddit.com/r/homeschool/comments/1hvzpfn?utm_source=chatgpt.com
https://www.cdc.gov/mmwr/preview/mmwrhtml/mm5944a3.htm?utm_source=chatgpt.com
https://iiab.me/modules/en-cdc/www.cdc.gov/ncbddd/adhd/prevalence.html?utm_source=chatgpt.com

e Demand signals: ADHD prevalence and increased interest in hybrid and homeschooling
models—demonstrated by nearly 10,000 current participants in the Utah Fits All program_(link)—support
these projections.

8. Risks & Mitigation

e Regulatory compliance: We will collaborate with state and district authorities to ensure our hybrid
delivery meets all standards.

e Competition: New schools in Alpine District may attract traditional students, but Hyper Drive’s
specialized support model and flexible scheduling offer a strong counterbalance.

e Satellite coordination: Centralized operations and robust communication systems will guide
coordination across American Fork-based admin and satellite sites in Lehi, Saratoga Springs, and
Draper.


https://www.sltrib.com/news/education/2024/05/10/utah-fits-all-vouchers-all-awarded/?utm_source=chatgpt.com

Governance and Operations

Governing Board
A startup-aligned board with deep expertise in education, tech, curriculum, and equity. Current members:

Name Role Expertise Previous or Current
Charter Affiliation

Dr. Nathan Hanamaika‘i President Ed Research & Policy None
Darah Snow Fredericks Chair Curriculum & Instruction ~ None
Bryan Schmidt Tech Chair Systems & Software Dev None

Governance Model
Lean, committee-based structure with regular reporting:

e Curriculum Alignment & Innovation
e Faculty Training
e Technology Adoption

School Leadership

Executive Director: Darah Snow Fredericks (Years 1-5), with deep experience in program development and
team management. Reports monthly to the board.



Appendix A: Background Information Sheet
Complete this form for each governing board member. Do not include a resume. This page may be copied as
many times as necessary.

Name:

Nathan Hanamaikai

Position on Board:

President

Area of Expertise:

Education leadership, research, and technology

Statement of Intent Regarding Role on the Board:

My intent is to start this school, get it operating efficiently, and to find a replacement capable of continuing.
| estimate this will take around 5 years.

Not-for-Profit History Relevant to Board Role:

| have worked as a Director of Education for The Pete Suazo Business Center, and as a board member of 2
nonprofits

Employment History Relevant to Board Role:

| worked in education for 12+ years and helped manage a large statewide education program funded with
federal money (GEAR UP) for 3 of those years. | have taught in-person and online classes. | have
implemented tech to help exceed goals.

Education History Relevant to Board Role:

| hold a Ph.D in Educational Leadership from the University of Nebraska-Lincoln and an MBA from the
University of Utah

WITH THE SIGNATURE BELOW, PERMISSION IS HEREBY GRANTED TO THE UTAH STATE CHARTER SCHOOL
BOARD TO VERIFY ANY INFORMATION PROVIDED. | AFFIRM THAT THE INFORMATION PRESENTED HEREIN IS
TRUE AND CORRECT TO THE BEST OF MY KNOWLEDGE.

Applicant'/s_Sjgnatgte‘,sfﬁz —
- i

Dat%e

6/%07‘25/




Appendix A: Background Information Sheet
Complete this form for each governing board member. Do not include a resume. This page may be copied as
many times as necessary.

Name:

Darah Snow

Position on Board:

Chair

Area of Expertise:

Curriculum and instruction, program development

Statement of Intent Regarding Role on the Board:

Not-for-Profit History Relevant to Board Role:

Employment History Relevant to Board Role:

Education History Relevant to Board Role:

WITH THE SIGNATURE BELOW, PERMISSION IS HEREBY GRANTED TO THE UTAH STATE CHARTER SCHOOL
BOARD TO VERIFY ANY INFORMATION PROVIDED. | AFFIRM THAT THE INFORMATION PRESENTED HEREIN IS
TRUE AND CORRECT TO THE BEST OF MY KNOWLEDGE.

Applicant’s Signature:

Daran Srow_

Darah Snow (Jun 30, 20.

Date:

06/30/2025




Appendix A: Background Information Sheet

Complete this form for each governing board member. Do not include a resume. This page may be copied as
many times as necessary.

Name:

Darah Snow Fredericks

Position on Board:

Chair

Area of Expertise:

Ed administration, grants and programs

Statement of Intent Regarding Role on the Board:

As Board Chair for Hyper Drive Academy, | am honored to contribute my leadership and expertise toward
the development of an educational environment rooted in inclusion, innovation, and intentionality. Our
school will serve students whose learning styles and cognitive strengths deserve responsive,
strengths-based, and affirming instructional design. My intent is to ensure that every decision made at the
governance level honors our commitment to tailoring learning experiences that reflect the diverse abilities,
cultures, and voices of our students. My professional background spans over a decade of leadership in
curriculum development, culturally responsive programming, and institutional equity within higher education.
At Utah Valley University, | led initiatives that supported the academic success and wellbeing of multicultural
and diverse learners, built partnerships to advance inclusive practices, and developed programs that
increased access, retention, and completion. As a program strategist and instructional designer, | bring a
deep understanding of how to craft learning environments that are accessible, empowering, and
academically rigorous. As Board Chair, | will guide our team with transparency, vision, and collaborative
purpose. | am committed to working closely with our leadership team, families, educators, and community
partners to establish a school that not only meets the individualized needs of our students but elevates
them—providing pathways for thriving, not just surviving. We are not just launching a school—we are
building a movement of possibility for students who have often been underserved or overlooked. Our
mission is clear: to co-create a school community where diverse learners are seen, supported, and
celebrated.

Not-for-Profit History Relevant to Board Role:

| have had the privilege of working with non-profit organizations within the field of education and social
impact during my 15-year career at Utah Valley University. | am currently working with two non-profit
organizations, MeduTech and Polystrong. While both of these organizations are distinct, their goal and focus
are on advancing the needs of either neurodiverse students or Pacific Islander students and communities
through technology in education, leadership opportunities, and community involvement.

Employment History Relevant to Board Role:



Senior Director, Multicultural Student Services Utah Valley University (2017-2023) Led strategic planning
and oversight of programs supporting diverse and neurodiverse student populations. Developed, assessed,
and refined curriculum and support services with an emphasis on cultural inclusion, accessibility, and
student retention. Implemented equity-based initiatives and facilitated professional development for staff on
inclusive instructional practices. Collaborated with institutional leadership and community partners to create
pathways for student success across ability, cultural identity, and academic need. Co-created and advised
leadership programs and councils, integrating curriculum design with student-led advocacy. Assistant
Director, Multicultural Student Services Utah Valley University (2015-2017) Chaired the Pacific Islander
Initiative, bringing together educators, administrators, and community leaders to develop culturally relevant
K-12 programming. Supervised academic advising and led training on advising practices aligned with
students’ cultural and neurodiverse needs. Supported curriculum development and programming for
multicultural and LGBTQ+ student initiatives. Coordinator, Center for Global & Intercultural Engagement
Utah Valley University (2014—2015) Oversaw events and programming designed to foster global
understanding and inclusive learning environments. Managed outreach efforts and collaborated on
international and multicultural curriculum integration. Administrative Support & Program Developer Roles
(2008-2014) Supported the growth of inclusive student leadership, curriculum support, and service-learning
across several UVU departments. Co-advised the Multicultural Student Council, promoting leadership
development through program planning, curriculum input, and cross-campus collaboration. Created systems
to improve access to student accommodations and supported SPED testing coordination at the high school
level. Para-Educator, Special Education Department American Fork High School (2010-2011) Coordinated
and administered accommodative testing for SPED students. Maintained IEP schedules and records,
enhancing accessibility for students with unique learning needs. Supported educators and specialists in
delivering personalized instructional services.

Education History Relevant to Board Role:

Master of Education (M.Ed), Education, Culture & Society University of Utah, December 2016 Specialized in
culturally responsive pedagogy, educational equity, and critical approaches to learning and instruction.
Completed coursework in Indigenous Epistemologies, Social Inequalities in Higher Education, Critical
Pedagogy, Anthropology & Education, and Refugee Education—all highly relevant to designing inclusive,
strengths-based educational environments. Developed a deep understanding of the intersectionality of race,
culture, ability, and systemic access in education systems. Bachelor of Science, Criminal Justice —
Emphasis in Criminal Law Utah Valley University, December 2009 Gained foundational knowledge in legal
systems, policy development, and structural inequities—insightful for shaping equitable governance and
compliance frameworks in charter school leadership. Developed analytical and advocacy skills that inform
your commitment to student rights and inclusive practices.

WITH THE SIGNATURE BELOW, PERMISSION IS HEREBY GRANTED TO THE UTAH STATE CHARTER SCHOOL
BOARD TO VERIFY ANY INFORMATION PROVIDED. | AFFIRM THAT THE INFORMATION PRESENTED HEREIN IS
TRUE AND CORRECT TO THE BEST OF MY KNOWLEDGE.

Applicant’s Signature:

Darah Snow
Date:

06/30/2025




Appendix A: Background Information Sheet
Complete this form for each governing board member. Do not include a resume. This page may be copied as
many times as necessary.

Name:

Bryan Schmidt

Position on Board:

Technology Chair

Area of Expertise:

Computer Systems & Software Development

Statement of Intent Regarding Role on the Board:

As Technology Chair, | intend to guide the school's technology strategy, ensuring secure, effective, and
forward-thinking solutions that support educational success. | will work closely with the board and
administration to provide advice, oversight, and support for all technology-related initiatives.

Not-for-Profit History Relevant to Board Role:

N/A

Employment History Relevant to Board Role:

Senior IT Technician - 10 years
Senior Software Engineer - 15 years

Education History Relevant to Board Role:

A+ Certification
Network+ Certification

WITH THE SIGNATURE BELOW, PERMISSION IS HEREBY GRANTED TO THE UTAH STATE CHARTER SCHOOL
BOARD TO VERIFY ANY INFORMATION PROVIDED. | AFFIRM THAT THE INFORMATION PRESENTED HEREIN IS
TRUE AND CORRECT TO THE BEST OF MY KNOWLEDGE.

Applicant’s Signature:

8k_y0lh §’ cAmic{ t

06/30/2025




Appendix B: Articles of Incorporation

HyperDrive Academy

Article I: Name
The name of the corporation shall be HyperDrive Academy.

Article II: Duration
The duration of this corporation shall be perpetual unless dissolved in accordance with Utah nonprofit law.

Article lll: Purpose
This corporation is organized exclusively for educational and charitable purposes within the meaning of Section
501(c)(3) of the Internal Revenue Code of 1986, or corresponding section of any future federal tax code.

The specific purpose of the corporation is to operate a public charter school in the State of Utah that offers a
flexible, rigorous, and student-centered learning environment, including hybrid and project-based instruction, in
alignment with Utah state educational standards.

Article IV: Nonprofit Status and Limitations

1. This corporation is a nonprofit public benefit corporation and shall not be organized for the private
gain of any person.

2. No part of the net earnings of the corporation shall inure to the benefit of or be distributable to its
directors, officers, members, or other private persons, except that the corporation shall be authorized
and empowered to pay reasonable compensation for services rendered.

3. No substantial part of the activities of the corporation shall be the carrying on of propaganda or
otherwise attempting to influence legislation, and the corporation shall not participate in any political
campaign on behalf of or in opposition to any candidate for public office.

4. Upon the dissolution of this corporation, assets shall be distributed to one or more organizations exempt
under Section 501(c)(3) of the Internal Revenue Code or for a public purpose, as required by Utah law.

Article V: Liability of the State and Its Agencies

Notwithstanding any other provision of these Articles, it is expressly acknowledged that the charter school
authorizer, the State of Utah, and any of its agencies are not liable for any debts or financial obligations



incurred by the charter school or any individuals or entities operating it.

Article VI: Powers of the Corporation
The corporation shall have the power to:

1. Apply for and maintain 501(c)(3) federal tax-exempt status;
2. Enterinto contracts and agreements with public or private entities;

3. Incur debt, execute promissory notes or other evidences of indebtedness, and secure such obligations
by mortgage, pledge, or lien;

4. Own, lease, or rent real and personal property necessary for the operation of the school;

5. Do all lawful acts permitted by the Utah Revised Nonprofit Corporation Act to accomplish its educational
and charitable purposes.

Article VII: Initial Principal Office

The principal office of the corporation shall be located in Utah County, Utah, with the exact address to be
determined upon charter approval.

Article VIII: Registered Agent
The name and address of the initial registered agent is:

[TO BE DETERMINED]
(Upon legal incorporation, this should list a designated individual in Utah.)

Article IX: Initial Directors
The names and addresses of the initial directors (governing board members) are:

e Dr. Nathan Hanamaika‘i, President
e Darah Snow Fredericks, Board Chair
e Bryan Schmidt, Tech Development Chair

e Dr. Jon Anderson, Curriculum Chair



e Mike Morley, Facility Advisor

Addresses to be provided in the final filed version.

Article X: Incorporator
The name and address of the incorporator is:

Dr. Nathan Hanamaika‘i
[Address to be inserted upon filing]



Appendix C: Board Capacity and Governance Structure

Board Readiness and Training

All current board members of Hyper Drive Academy have a strong understanding of their legal, fiduciary, and
ethical responsibilities as charter school board members. Each has committed to completing the Utah State
Charter School Board (SCSB) training requirements and has the background needed to interpret, apply, and
oversee governance and compliance frameworks.

Collective Skills and Experience

The founding board brings a powerful blend of professional expertise and lived experience in education,
technology, and nonprofit governance.

e Dr. Nathan Hanamaika‘i, Darah Snow Fredericks, and Dr. Jon Anderson (awaiting acceptance)
each have over a decade of experience managing the financial, compliance, and operational aspects of
educational programs—Dboth within public institutions and in grant-funded initiatives requiring high
levels of fiduciary oversight, reporting, and measurable impact.

e Together, the board holds practical experience in:

o Strategic planning
o Organizational finance
o Legal compliance

o Charter performance frameworks

o Educational innovation and assessment

These qualifications ensure strong stewardship of the school's mission, resources, and growth trajectory.

Board Structure and Future Growth

The board currently operates as a startup-aligned governance team, focusing on flexibility, effectiveness, and
shared accountability. To ensure long-term strength and sustainability, Hyper Drive will implement a staggered,
inclusive board development strategy.

Board Term Limits and Expansion Plan



e Initial terms will be set at five years to provide stability during the founding and early operational period
e After the initial term, term lengths will reduce to 2—-3 years, with renewal options

e Terms will be staggered to preserve institutional knowledge and continuity

Recruitment Strategy

e New members will be recruited from:
o Primary provider and partner organizations (e.g., curriculum vendors, local tech institutions)
o Donors and philanthropic supporters
o School families, with up to half of board seats reserved for parents

o Students, with one to two seats designated for learners in good standing who are interested in
school governance

Parent members will not be required to hold advanced qualifications—only a willingness to participate, represent
families, and uphold the values of the school.

Board Size

e The board will be capped at 10 adult members, with additional seats for 1-2 student members as the
school grows

This structure ensures a diverse, responsive, and mission-driven governance body, capable of adapting to
the needs of a hybrid, student-centered charter school.



Appendix D: HyperDrive Academy

Meeting Minutes — Organizational Meeting

Date: June 28, 2025
Location: Virtual, Asynchronous
Presiding Officer: Dr. Nathan Hanamaika'i, Board President

1. Call to Order

The Board of Directors of Hyper Drive Academy was requested to review, comment, amend and/or approve
the bylaws and charter application by 7:00 PM on June 29, 2025, by Dr. Nathan Hanamaika'i.

2. Roll Call

The following founding board members were invited:

e Dr. Nathan Hanamaika‘i, Board President
e Darah Snow Fredericks, Board Chair

e Bryan Schmidt, Tech Development Chair

A quorum was present.

3. Presentation and Review of Application and Bylaws

The board reviewed the proposed Application and Bylaws of HyperDrive Academy, which had been
circulated to all members in advance of the meeting. No amendments were proposed.

4. Motion to Approve Bylaws

Motion: Dr. Nathan Hanamaika’i moved to approve the Bylaws of HyperDrive Academy as presented.
Second: The motion was seconded by Bryan Schmidt.

Vote:

e Dr. Nathan Hanamaika'i — Aye



e Darah Snow Fredericks — Aye

e Bryan Schmidt — Aye

Motion Passed Unanimously.

5. Adjournment

There being no further business, the voting requirement was fulfilled at 3:26 PM.

Minutes Prepared By:
Dr. Nathan Hanamaika'i, Board President

Approved By:
Dr. Nathan Hanamaika‘i, Board President
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